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ABSTRACT 
 
Wiwit Ari Kuncororini, 2014. Improving Students’ Writing Skill Of Descriptive Text 
Using Think Pair Share (TPS)(A Classroom Action Research in the Seventh Grade 
of SMP Negeri 3 Mojogedang in 2014/2015 Academic Year). Thesis. English Letters 
Study Program, Islamic Education and Teacher Training Faculty. 
Advisor: 1. Rochmad Budi Santosa, S. Pd., M. Pd, 2.Fitriyah Nurul Hidayati, M.Pd. 
Key Words: Writing Skill, Descriptive Text, TPS 
The objectives of this study are to know the implementation of Think Pair 
Share (TPS) in teaching learning process at the seventh D grade students of SMP 
Negeri 3 Mojogedang, to identify the improvement of the students‟ writing skill on 
descriptive text at the seventh D grade students of  SMP Negeri 3 Mojogedang,  and 
to find out the strengths and the weaknesses of Think Pair Share (TPS) in teaching 
learning process of the seventh D grade students of SMP Negeri 3 Mojogedang. 
 
This research is a classroom action research. This research conducted at SMP 
Negeri 3 Mojogedang. The researcher used qualitative and quantitative data. The 
qualitative data was interview and observation. The quantitative data was test. The 
step to analyze the qualitative data used data reducing, data display, and conclusion 
drawing. The step to analyze the quantitative data used mean formula. 
The  result of  the  research  shows  that  there  are positive  improvements  in  
either  students‟ writing  skill  or  the  class  situation  during  the  teaching  learning  
process.  It  can  be  seen  from  the  result  of  the  test which  is  improved,  from  
the students‟ writing score  and  the  post-test conducted after the action. The mean 
scores of students‟ writing score 56,20, 58,7 for the post-test in cycle 1, and 71,77 
for the post-test in cycle 2. Besides that, the situation of the class is more conducive 
before implementing. From the class situations improvement, it can be drawn some 
strengths and the weaknesses of the Think Pair Share (TPS)implementation in 
writing class. The strengths are (1) The Think Pair Share (TPS) can build the critical 
thinking of the students, (2)The Think Pair Share (TPS) can motivate quite student to 
write, (3)The Think Pair Share (TPS) make the student get a good interaction, (4)The 
Think Pair Share can make more easily and quickly form a group, (5)The Think Pair 
Share can improve self confidence and all students are given the opportunity to 
participate in the class. The weaknesses are (1)require special attention in classroom 
use,(2)If there is a dispute, there is a mediator. Dependence on the couple, (3) The 
number of the students is odd effect at the time of the formation of the group, 
because there was one student did not have a partner. 
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CHAPTER I 
INTRODUCTION 
 
A. Background of Study 
We know that language is near with human life. Based on language 
definition is “signalling system which operates with symbolic vocal sound and 
which is used by a group of people for the purpose of communication” (Arend 
Richard, 2004).Language is one of tools to communicate. People communicate 
with other or express their feelings by using language it used more than a half 
people in the word. It has a role in international language to many necessities. 
Beside used in science , knowledge, technology, and art, this language can be a 
tool to get the aim at economic trade, international-relation, social culture purpose 
and education with developing of career. 
Language learning is a business that is not easy and sometimes saturated, 
and sometimes even makes people frustrated. This cause of the language learning 
is an attempt to build a new concept in one to be able to interact and communicate 
with the owner of that language. The new conditions sometimes totally different 
from mother tongue condition, both at the level of phonological systems, 
morphology, semantic, syntax, and sometimes have similarities with his native 
state. Whatever the conditions are it is important to learn the language. 
Language has many functions for human such as for communication, give 
information, teaching and learning process, etc. For language itself there are some 
kinds of language such as spoken language and written language. Spoken 
language is a form of human communication in which words derived from a large 
vocabulary (usually at least 10,000) together with a diverse variety of names are 
uttered through or with the mouth. All words are made up from a limited set of 
1 
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vowels and consonants. The spoken words they make are stringed into 
syntactically organized sentences and phrases.  
Then the written language is the representation of a language by means of a 
writing system. “Written language is an invention in that it must be taught to 
children, who will instinctively learn or create spoken or gesture languages. A 
written language exists only as a complement to a specific spoken or gesture 
language, and no natural language is purely written” Brown (2001). To make a 
students or someone knows more about written language, they should learn how 
to make write,writing skill can be leart at school or course the other place.  
Writing is an important part of language teaching as it also has function as 
an essential tool for learning in which students expand their knowledge of the 
language elements in the reality. This skill must be explicitly taught because 
writing outside school setting is relatively rare. Writing is also viewed as a social 
and cultural phenomenon as it is meaning-making that is socially and culturally 
shaped and individually and socially purposeful (Weigle, 2002). In this sense, 
writing falls into complexity and importance as well. 
writing is one of the basic tools of civilization. Without it, the world as we 
know it could not exist. writing in English is very complex process. Writing is 
highly sophisticated skill, combining a number diverse element that require not 
only grammatical but also rhetorical element. So, we can say that the writing can 
be defined as an ability of communicating ideas through sign/written symbols by 
organizing the ideas based on the rules of language system to convey meaning, so 
that readers can understand the writer‟s messages. 
SMP N 03 Mojogedang is one of school in Jirapan village. In every class, 
there are LCD, white board, and teaching aids. SMP N 03 Mojogedang  is 
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located strategically. Based on the observation and interview in SMP N 03 
Mojogedang of the seventh grade, writing is very low especially in the seventh 
D. In addition, the students argue that learning writing is difficult and they feel 
afraid when they write in English. So, they are passive in teaching learning 
process. Therefore, the writing skill of the students of the seventhD grade of 
SMP N 03 Mojogedang are still low, less than the criteria of minimum 
requirement, in this case, the criterion of minimum requirement of SMP N 03 
Mojogedang is 70 
The researcher found that the students have low competence on English. 
The main score was still low from passing grade. The average of students‟ 
writing score of the seventh D grade of SMP N 03 Mojogedang was 69, 31. It is 
indicated through the following indicators that are: (1) the students get 
difficulties in exploring idea for their writing; (2) they get difficulties in 
grammatically correct sentences; (3) they get difficulties to produce 
varietiesvocabulary  to express language function in writing; (4) they felt that 
they could not write using English. While, from the situation, the indicators are: 
(1) the students make noise; (2) they do not participate in class; (3) they do not 
respond to the teacher commands; (4) the teaching and learning process is bored. 
In fact, these problems come from the delivery of material and the 
techniques or methods used. Teacher dominates the classroom activities, it makes 
students passive during the teaching and learning process and makes their less 
interest. Sometimes, the teacher does not know the student‟s need. Usually in the 
classroom, she only uses text book or exercise book as the printed material to 
teach. It is boring and less innovative. 
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Based on some experiences in some schools, many people often get 
difficulties on there. In speaking may they get shy to speak because they fear to 
get wrong in producing some word. Then in writing they have no idea what they 
will write and they fears get wrong in grammar or they don‟t know how to write, 
or they have no enough time to write. May be in the school when the teacher 
gives students assignment to write a descriptive text, they feel bored because they 
are lazy to think and write much sentences. Then the last way, they use internet to 
do their homework. Spends an effective time and  energy. The teacher is often 
confused how to make their students creative in writing not copied other creation. 
They can make a descriptive text by them selves. 
One way of teaching writing it can be done, by think pair share strategy. 
Think pair share strategy here helped teacher in teaching and learning writing 
process. This strategy also helps students to improve their creativity in making a 
paragraph or essay. But here, teacher is the main instructor to all of students‟ 
activity. The teachers are main tutor here, and the main object is their students. 
This strategy has been ever done at some schools in Indonesia, such as in 
Surakarta, Boyolali. But this strategy used for other lesson, such as Biology, 
Mathematics. 
“Think-Pair-Share is a cooperative learning strategy that can promote and 
support higher level thinking. The teacher asks the students to think about the 
specification of the topic. In pair, the students are asked to discuss their oumn 
ideas and then share their ideas with the group” 
(http://www.eworkshop.on.ca/edu/pdf/Mod08_think_pair_share.pdf). From all of 
some activities in this strategy teacher hope the students improve their skill 
especially for writing. Although this strategy can help to solve these problems the 
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teacher should be activein the classroom then the students. Also the teacher 
should be more creative. 
The strategy above has been developed to present writing materials in the 
class. So, the students can make descriptive text more easily and full ideas. To 
find out better strategy, the researcher tried to have study entitled “ Improving 
student writing skill of descriptive text using think pair share of the VII Grade 
Students of  SMPN 03 MOJOGEDANG. 
 
B. The limitation of the problem 
In order to focus on the topic, the researcher makes limitations in object 
and the subject of the study. The researcher wants to improve students writing 
ability. The writing ability is very low based on the result of pre-research 
observation. The students felt it dificult to produce written texts. The students 
usually did not pay attention to the teachers task in writing. In addition, the 
students scores of pre-test were depressingly low. 
The researcher implemented think pair share in order to improve 
students writing ability, because think pair share make people to think together as 
a team so that everyone in the group has input and shares ideas.  
The students as the subject of the study are from SMP N Mojogedang 
Karanganyar in seventh grade 2014/2015 academic year, because the students  
score writing was low. It can be seen from the result of mid-term test 2014/2015. 
More than fifty percent students of the class got score under the standart 65. 
Therefore, the result of the test considered to the subject as a whole. 
The researcher also limits the materials which would be given in this 
research. The materials were based on the SK (competency standart) and KD 
6 
 
 
 
(basic competence) of the second semester of seventh grade materials of the 
research is descriptive text. 
 
C. Problem statements 
Based on the background above, the problems that come up in this study 
are formulated follows: 
1. How is the implementation of think pair share to improve students writing 
skill of descriptive text  of the seventh grade students of SMP N 03 
Mojogedang Karanganyar in acadenic year 2014/2015? 
2. What are the strengths and the weaknesses of using think pair share to 
improve students writing ability of seventh grade student of SMP N 
03Mojogedang in academic year 2014/2015? 
 
D. Object of the study 
The objective of the researcher are: 
1. To describe the implementation of think pair share  in order to improve 
students writing ability of the seventh grade students of SMP N 03 
Mojogedang in academic year 2014/2015. 
2. To know the strengths and the weaknesses of using think pair share to 
improve students writing ability of seventh grade student of SMP N 
03Mojogedang in academic year 2014/2015? 
 
E. The benefit of the study 
From this study, it is expected that the results of the research can give 
contribution to improvement of the effective English teaching-learning process in 
general. For the english teacher, especially the teacher in SMP Negeri 03 
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Mojogedang the result of this research can be used as a reflection about his /her 
that have been done. As long as every body knows, the daily hard work of the 
teacher often becomes an obstacle to make a reflection to what they have taught 
in the class. By so doing, the teacher would become more responsible to improve 
their teaching skill in term of being more creative, inovative, and skill full in 
conducting the classroom to study. Whit in this efforts, they would be escaped 
from „‟daily mechanics‟‟ activities. 
Besides, for the writer, some benefit, which can be reached from this 
research is that it may give many new valuable experience in English teaching-
learning process for the preparation of the ideal future,in addition, it can give 
deep understanding about the nature of English teaching-learning process in the 
large classes like what have been conducted in Indonesia as long. 
 
1. Practical Benefit 
a. For the teacher 
1) The teacher can find the new strategy using think pair share for 
teaching learningprocess in order to make the students became more 
interested in the class. 
2) This study is expected to give an alternative and effective techniquue 
in teaching writing. 
b. For the student 
1) By this study, students are expected to get better learning to improve 
their writing skill. 
2) This research got different learning system. It will be more interesting 
for the student to produce a descriptive text by usingthink pair share, 
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they can write English well after using the strategy. It also gives the 
students an effective technique in learning writing. 
c. For the school 
The result of the study can give an input for teaching writing in Junior 
High School. The finding can provide an effective teaching strategy for 
teaching writing. 
d. For the Researcher  
This study is expected to become a starting point to develop the teaching 
techniques in the future in order to create a better teaching learning 
process. 
 
F. Definition of Key Term 
1. Writing 
writing is one of important skill that language learners need to learn 
as an essential component not only for their academic practice but also for 
their professional life. Because for write, writing is needed to write some 
paper or paragraph. There are some definitions about writing (Brown H 
Douglas.2001). 
2. Descriptive text 
Descriptive according to Buscemi (1990:78-79), description is kind of 
writing used for presenting a verbal ortrait of a person, place, or thing. This 
writing is used when the writers want to give details information and to make 
vivid writing. In other words, it used to develop a picture of  “what is look 
like”. It seems that the interpretation of the writer will make a color the result 
9 
 
 
 
of the writing. It is because the writer does not only give the information it 
self, but also creates a certain of the object.  
3. Classroom Action Research (CAR) Classroom action research (CAR)is any 
systematic inquiry conducted by the teacher, researchers, principals, school 
counsellors, or other stakeholder in teaching or learning environment to 
gather information about the ways that their particular school operates, how 
they teach, and how well their students learn. (Mills, 1995: 45). 
4. Think- pair- share 
Think pair share is a cooperative discussion strategy developed by 
Frank Lyman in his colleagues in Maryland. They get the name from the tree 
stages of student‟s action, with emphasis on what students are to be doing at 
each of those stages. (1) Think, the teacher asked the students‟ thinking with 
a question or prompt or observation. The students should take a few moments 
probably not minutes just to think about the question or topics. (2) Pair, using 
designated partners nearby neighbours or a desk mate, student‟s pair up to 
talk about the answer each came up with. They compare their mental or 
written notes and identify the answers they think are best, most convincing, 
or most unique. (3) Share, after students talk in pair for a few moments 
(again, usually not minutes), the teacher calls for pairs or individually to 
present their thinking with the rest of the class” (Fahlefi (2010 ). 
 
 
 
10 
 
 
 
CHAPTER II 
THEORETICAL REVIEW 
 
G. The previous related study 
There is a researcher who has analyzed about how to improve 
students writing skill using think pair share. Theses is entitled „‟Using Think 
Pair Share (TPS) To Improve the Descriptive Writing Skill of the VII Grade 
Students of MTS Darusalam Aryojeding‟‟,by Analia Ika Isdiyah. She said 
that quantitative method on her research as same as with the researcher. The 
previous study showed that cooperative learning could improve students 
writing skill. In her research showed the cooperative learning could not only 
help the student to get motivation in writing but it can also help the student to 
be able to understand passage in English well. The think pair share also help 
the teacher to explane the material in front of the class. So this teknique very 
good to improve the students to understand the material in sharing with other 
friends or group in the classroom. 
Subject in her research conducted to the senior high school as same as 
the researcher. She focused on problem faced by the teacher in improving 
students motivation in writing skill,but the researcher focused on 
implementation of teaching writing using think pair share order to improve 
students writing skill of descriptive text. 
In other hand the researcher has one more analysis about how to 
improve students writing skill using think pair share. With the titled  „‟Using 
think pair share (TPS) to improve students in descriptive writing sklill of the 
11 
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VII grade student of SMP N 3 Alastuo kebakkramat karanganyar‟‟ by Erna 
Purnaningsih. She said the skill of writing as same as with the researcher. 
The previous study showed that cooperative learning could improve students 
writing skill.  
 
H. Review on Writing 
1. Writing Skill 
Writing is one of important skill that language learners need to 
learn as an essential component not only for their academic practice but 
also for their professional life. Because for write, writing is needed to write 
some paper or paragraph.  
There are many conception dealing with the writing process. 
According to hammer (2004:12) writing is process a way of looking at 
what people do to compose written text. The formula of good writing 
consist of pre-writing, revising ,editing. Those allow their work to emerge 
in a series that can be arranged manageable steps. 
Byme (1987:1) says that on one level, writing can be said to be the 
act of forming symbol; making marks on a flat surface of some kind. 
Graphic symbols here include letters or combinations of latter that relate to 
the sound people make when they speak. The symbols have to be arranged, 
according to certain conventions, to form word, sentence, and or 
pharagraph.  But actually writing is more than the production of graphic 
symbols. He also states that writing involves the according the encoding of 
a message of some kind; that is transliting thoughts into language.  
12 
 
 
 
According to Haris (1993:10), writing is a process occurs over a 
period of time, particularly if the writer takes account the same times 
extended periods of thinking that persede initial draft. In writing, the writer 
need a time to do processes inside. The length of the time is different 
among writers. Some needs a longer time just think about what to write 
before making the initial draft. 
 
2. The important of learning writing 
 According to the shaw (2003:134) as a skill that enables us to 
produce utterance, when genuinely comunicative, writing is desire and 
purpose driven. In other words, we genuinely want to comunicate 
something to achive a particular a wish or a desire to do something. 
          Writing skill is very important in our life. It provides the base for 
growth in speaking, reading, and listening abillities.According Hamp lyons 
(1987-135) states that there are three stage in the proces of writing, those 
are pre-writing, writing, and rewriting. 
a. Pre-writing  
Pre-writing stage generally involves the writer in choosing a 
topic or if the topic has been assigned, in thinking aboute the topic and 
deciding on a way to respond to it, and selecting the appropriate ideas 
and information to use in a response, the pre-writing stage should be 
very active, with discussion of the topic area to make sure everyone has 
something to write.  
 In planing, student involve the activities, such as 
reading,viewing the video,mind mapping,discussing, fash writing, 
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quesioning encourage them before they write the sentences in the firs 
draft. In this stage the teacher can use some media to brainstorm the 
learners about the topic in order to integrate the ideas which will be 
drafted to their writing. By this way students would get motivation to 
write because they feel that they have something matter to say. 
b. Writing 
Writing is the stage where actually the writer makes a draft of 
their writing based on the pre-writing stage that they have done before 
s/he finds the right words and concentrates more on what they want to 
say through paper, s/he also needs to arrange the draft in such way that 
the reader can follow his/her though easily. The content might be 
writen without considering the gramatical aspect first. 
c. Rewriting 
 Rewriting is the final stage and essential to succesful writing. 
Rewriting draft includes editing and proofreading. The editing proses is 
realy an extention of the writing stage, involving the students in taking 
a critical look at their writing in order to be sure that the writer product, 
the out comes of the writing process is as they intended it to be. 
In this stage, the students review a draft to check content and 
orgsnisation based onthe feedback from him or herself and teacher or 
peers. The teacher helps the students throught the revision to shepe and 
reshape the text in to final form, and it‟s focused more on orgsnization, 
content of writing sentences stuctures. 
Proofreading simply means rereading the text and corecting 
minor errors such as miss spealing, verb tense consistently and 
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puntuations the students check their final text for some mistakes they 
have made. 
 
3. The Component in writing Skill 
Many language learners regard writing ability as the measure of 
knowing a language. These learners define fluency as the ability to 
converse with others, much more than the ability to read, write, or 
comprehend oral language. They regard writing as the most important skill 
they can acquire, and they assess their progress in terms of their 
accomplishments in writen communication (Burkart in Suyadi, 2013:  17). 
In addition to that, Lado (1972: 240) points out that speaking ability 
is described as the ability to report acts or situations inprecise words, or the 
ability to converse, or to express a sequence of ideas fluently. 
The goal of teaching writing is communicative skill achievement. 
So, we have to know components of writing. According to Harris (1969: 
81-82), there are some components that should be recognized by language 
learners in learning writing, namely: 
a. Grammar 
Grammar is the rule in language for constructing and combining 
sentences. It is important to be learned by language learner to produce 
sentences correctly. 
b. Vocabulary 
Vocabulary is the basic knowledge to be ownes by language 
learners. There will be a big problem for a language learner if he or she 
does not have sufficient vocabulary. He or she will not be able to 
15 
 
 
 
communicate effectively in term of producing and constructing English 
sentence. 
 
4. Writing Assessment 
The students‟ writing performance covers some components such as 
grammar, vocabulary,.According to Brown (2004: 157) those three 
components can be assessed by the following scoring rubrics, they are: 
Tabel 1. The Scoring Rubrics 
Vocabulary Score 
Use of vocabulary related to the topic appropriately 5 
Sometimes use inappropriate term and/or must rephrase ideas or 
lexical in adequacies 
4 
Frequently uses the wrong words: conversation somewhat limited 
bacause of inadequate vocabulary 
3 
Misuse of words and very limited vocabulary make 
comprehension quite difficult 
2 
Vocabulary limitations so extreme as to make conversation 
virtually imposible 
1 
Grammar Score 
Makes few (if any) nooticeable errors of grammar or word order 5 
Occasionally makes grammatical and/or word order which do not, 
however, obescure meaning 
4 
Make frequents errors of grammar and word order errors which 
occasionally obscure meaning 
3 
Grammar and word order errors make comprehension difficult. 2 
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Must often rephrase sentences and/or restrict himself to basic 
patterns 
Errors in grammar and word order as servere as to make writen 
virtually unintelligible 
1 
 
5. Problem in writing 
Students difficulties in writing may be associated with 
understanding and interest in writing, the ability to compose or the ability to 
use the conventions of writen language succesfully. Brown (2001:202) 
mention the difficulties in writing as the lazy to write, write very little, 
never complete a piece of writing, poor spelling, disorganized and repetitive 
writing, poor ponctuation, disabilityin reading what was written, and poor 
handwriting. In addition, Wardha and Andriyanto (in kuncoro 2009:6) state 
there are two factors that cause a barrier the writers: (1) they do not have 
the writing habit (2) they are not good in language skill. 
While Wiratno (2003:3) describe the difficulties to write due to 
ignorance about: (1) issues that will be writen, (2) the purpose will be 
achived in writing (3) how the idea used, (4) the use of grammar writing, 
and (5) the vocabulary should be used. 
 
6. TeachingWriting 
Writing is considered as the language skill which is least to be 
acquired. However, the teaching learning of writing skill in classroom has 
alittle portion and even tends to be slighted. In fact, writing has some 
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important roles in human life; either in academic purposes or in other aspect 
of life.  
a. Reason for Teaching Writing  
The most important reason for teaching writing is that it is a basic 
language skill. Byrne (1997:6-7) gave the reasons of teaching writing in 
the early stages. Writing serves a variety of pedagogical purposes as 
follows:  
1) The introduction and practice of some forms of writing enables the 
learners to provide for different learning styles and needs. Some 
learners, especially those who do not learn easily through oral practice 
alone, feel more secure if they are allowed to read and write in the 
language. For such students, writing is likely to be an aid to retention, if 
only because they feel more at ease and relaxed.  
2) Written work serves to provide the learners with some tangible 
evidences that they are making progress in the language. It is not likely 
to be a true index of their attainment, but it satisfied a psychological 
need.  
3) Exposure to the foreign language through more than one medium 
appears to be more effective than relying on a single medium alone.   
4) Writing provides variety in classroom activities. It increases the amount 
of language contact through work that can be set out of class.  
5) Writing is often needed for formal and informal testing.  
b. Approaches in Teaching Writing  
There are some varieties of approaches in teaching writing which 
can be conducted by the teacher in classroom (Burns, Anne. 2009) 
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1) The Controlled-to-Free Approach This approach stresses three features 
of grammar, syntax, and mechanics. It emphasizes accuracy rather than 
fluency or originality. The controlled-to-free approach in writing is 
sequential: students are first given sentence exercises, then paragraphs 
to copy or manipulate grammatically by, for instant, changing questions 
to statements, present to past, or plural to singular. They might also 
change words or clauses or combine sentences. They work on given 
material and perform strictly prescribed operations on it.    
2) The Free-Writing Approach The emphasis in this approach is that 
intermediate-level students should put content and fluency first and no 
worry about form. Teachers begin by asking students to write freely on 
any topics without worrying about grammar and spelling. There is only 
minimal correction of error. Teachers just simply read the pieces of free 
writing and perhaps comment on the ideas the writer expressed, or ask 
students to read aloud to the class. Concern for “audience” and 
“content” are seen as important in this approach, especially since the 
free writings often revolve around subjects that the students are 
interested in, and those subjects then become the basis for other more 
focused writing task.   
3) The Paragraph-Pattern Approach The paragraph-pattern approach 
stresses feature of organization. This approach is based on the principle 
that in different cultures people construct and organize their 
communication with each other in different ways. So even if students 
organize their ideas well in their first language, they still need to see, 
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analyze, and practice the particularly “English” features of a piece of 
writing.   
4) The Grammar-Syntax-Organization Approach This approach links the 
purpose of a piece of writing to the forms that are needed to convey the 
message. Writing task is devised in order to lead the students to pay 
attention to organization while they also work on the necessary 
grammar and syntax.   
5) The Communicative Approach The communicative approach stresses 
the purpose of a piece of writing and the audience for it. Student writers 
are encouraged to behave like writers in real life and to ask themselves 
the crucial questions about purpose and audience: “Why I am writing 
this?” and “Who will read it?” Teachers using the communicative 
approach, therefore, have extended the readership. They extend it to 
other students in the class, who not only read the piece but actually do 
something with it, such as respond, rewrite in another form, summarize, 
or make comments.    
6) The Process Approach In the process approach, the students do not 
write on a given topic in a restricted time and hand in the composition 
for the teacher to “correct” which usually means to find the error. 
Rather, they explore a topic through writing, showing the teacher and 
each other their drafts, and using what they write to read over, think 
about, and move them on to new ideas. Teachers who use the process 
approach give their students two crucial supports time for the students 
to try out ideas and feedback on the content of what they write in their 
drafts. They find that then the writing process becomes a process of 
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discovery for the students: discovery of new ideas and new language 
forms to express those ideas. The teaching writing approach which is 
conducted in this research is based on teaching free writing approach. 
The students‟ writing was emphasized in content of the story, and only 
little correction in grammar. The students were expected to be able to 
express their ideas, generate the ideas fluently and organize them into 
good composition.  
 
7. Teaching writing in SMP and MTs 
Teachingwriting is a very important part of second language learning. 
writing English is the main goal of many adult learners. Their personalities 
play a large role in determining how quickly and how correctly they will 
accomplish this goal. Those who are risk takers unafraid of making mistakes 
will generally be more talkative, but with many errors that could become 
hard to break habits. Conservative, shy students may take a long time to write 
confidently, but when they do, their English often contains fewer errors and 
they will be proud of their English ability. However, if the purpose of writing 
is communication and that does not require perfect English, then it makes 
sense to encourage quantity in your classroom. Break the silence and get 
students communicating with whatever English they can use, correct or not 
and selectively address errors that block communication. 
The mastery of writing skills in English is a priority for many second-
language or foreign-language learners often evaluate their success in 
language learning as well as the effectiveness of their english course on the 
basis of how much they feel they have improved in their writen text 
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proficiency. hand skill have hardly been neglected in EFL/ESL course, 
though how best to approch the teaching of hand skill has long been the focus 
of methodological writing text descriptive. Teachers and textbooks make use 
of a variety of approaches, ranging from direct approaches focusing on 
specific features of writing interaction (e.g., turn-taking, topic management, 
and questioning strategies) to indirect approaches that createconditions for 
writing interaction through group work, task work, and other strategies 
(Richards, 1990: 79). 
Based on the Kurikulum Tingkat Satuan Pendidikan (KTSP) 2006 for 
SMP and MTs, the program of teaching learning English as a foreign 
language focuses on the aims to develop students‟ skill in four language 
skills. The students are expected to achieve competencies to communicate  
with the writing English well. 
Outside the context of any classroom, all children who are repeatedly 
exposed to language, in normal circumstances will learn it unconsciously. 
Most adults can learn a language without studying it. Though they may have 
more trouble with pronunciation and grammar than younger learners, they 
may still be able to communicate fluently. Children and adults who learn 
language successfully outside a classroom context seem to share certain 
similarities. First of all, they are usually exposed to language which they 
more or less understand even if, sometimes, they cannot produce the same 
language spontaneously themselves. Secondly, they are motivated to learn 
the language in order to be able to communicate. Communication is mainly 
an oral business and finally they have opportunities to use the language that 
they are learning, thus checking their own progress and abilities. All these 
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features of natural language acquisition can be difficult to replicate in the 
classroom, but there are elements which are no doubt worth imitating. 
Obviously enough within the classroom environment students do not get the 
same kind of exposure as those who are "picking up" the language. However 
we should try to work on motivation, language exposure, maximised talking 
time and we should offer chances to use the language. That is those skills a 
writer must possess when he or she wants to communicate something with 
the word. 
In the teaching writing, the teacher mostly emphasizes his/her 
teaching product of writing. It means that, the teachers occasionally practices 
the teaching of writing, started by only explaining the topic the student are 
going to speak about while the students read to the explanation no model is 
provided to the students as the example. The students are asked to write and 
read short dialogue or composition in certain time allotted without practice to 
write or to product what they have learned before. 
 
8. Components of Teaching Writing 
Curriculum contains a broad description of general goals by 
indicating an overall educational cultural philosophy which applies across 
subjects together with a theoretical orientation to language and language 
learning with respect to the subject matter at hand. Thus, Nunan (1998: 2) 
defines curriculum is the principles and procedures for planning, 
implementation, and evaluation occur in sequential order, and most of the 
key decisions about aims and objectives, material and methodology are made 
before there is any encounter between teacher and learner. 
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In addition, curriculum is an educational program which states the 
educational purpose of the program (goal), the content (language teaching 
method), teaching learning process (teaching procedures and learning 
experiences), and means of assessment (evaluation). 
Nowadays, the curriculum 2006 or KTSP is used in the Educational 
System in Indonesia. It is stressed to develop the students‟ competency to 
perform certain activities and the result will be useful for students. The 
standard competency is to gain the students to be able to communicate in 
English on elementary level. It means that the basic competence is to gain the 
students to express various feelings or sense. The implementation of KTSP 
should appropriate to the students‟ ability and needs. In learning process the 
teacher should look for certain materials which appropriate to the students‟ 
needs in order to be successful. There are at least three components of 
curriculum: 
a. Goal 
Goal is the broad, general purposes behind a course of study. 
Goal is directed to fulfill the social demand which always develops. The 
demand are usually related to the needs and conditions which are based 
on the creative thought and aimed at achieving philosophical values of a 
country. 
b. Syllabus 
According to Ur (1996: 176) syllabus is a document which 
consists, essentially, of a list. The characteristics of a syllabus are consist 
of a comprehensive list of content items (words, structures, and topics) 
and process items (tasks and methods), is ordered (easier and more 
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essential items first), has explicit objectives, is a public document, may 
indicate time schedule, may indicate a preferred methodology or 
approach, may recommend materials. 
c. Teaching Material 
The most obvious and common form of material support for 
language instruction comes through textbooks. The material used in 
teaching English should be suitable with students‟ need (Brown, 2001: 
136). Therefore, textbook is a teaching material when teaching in a class. 
 
 
I.  Over View of Descriptive Text 
According to Kane (2000: 352) description is about sensory experience, 
how to something looks, sounds, tastes. Mostly it is about visual experience, but 
description also deals with other kinds of perception. He also stated that 
descriptive text has the generic structure and language feature as follows: 
1.  The Generic Structure of Descriptive Text 
a. Identification; identifying the phenomenon to be described. 
b. Description; describing the phenomenonin parts, qualities, or/and 
characteristic. 
2. Language Feature:  
a. Using attributive and identifying process. 
b. Using adjective words. 
1) Adjectives of quality: good, beautiful, smart dsb. 
2) Adjectives of size: big, small, fat dsb 
3) Adjectives of age: old, young dsb. 
4) Adjectives of colour: blue, red, white dsb. 
5) Using simple present tense. 
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J. Teaching writing using think pair share 
The researcher suggest the implementation of think pair share as one 
variay of teaching technique in improving students writing skill. Before defining 
what think pair share is, is necessary to understand each term of. 
Think pair share can be said like learning strategy. It is used in every 
subject in school such as, Biology, Mathematics, English, and some others. In 
English itself TPS used to teach English skills as like listening, speaking, reading, 
and writing. The application of TPS is differently in used, depend on the teacher. 
In this thesis TPS is used to teach “writing skill” in text narrative. So, the teacher 
asks to the students to write paragraph of narrative, and the teacher use this 
strategy to help her/ him in teaching and learning process. 
As follows there are some explanations about what TPS is, what the 
purpose is, how the applications, what are the hint and management, the 
advantages, and the assessment and evaluation of TPS. The explanation below is 
based on some arguments of the scientist. 
1. Definition of Think- Pair- Share Strategy  
These are some definitions about think- pair- share strategy:  
Think-Pair-Share is a strategy designed to provide students with 
"food for thought" on a given topics enabling them to formulate individual 
ideas and share these ideas with another student. It is a learning strategy 
developed by Lyman and associates(2001) to encourage student classroom 
participation. Rather than using a basic recitation method in which a teacher 
poses a question and one student offers a response, Think-Pair-Share 
encourages a high degree of pupil response and can help keep students on 
task. 
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“Think pair share is a cooperative discussion strategy developed by 
Frank Lyman in his colleagues in Maryland. They get it name from 
the tree stages of student‟s action, with emphasis on what students 
are to be doing at each of those stages. (1) Think, the teacher asked 
the students‟ thinking with a question or prompt or observation. The 
students should take a few moments probably not minutes just to 
think about the question or topics. (2) Pair, using designated partners 
nearby neighbours or a desk mate, student‟s pair up to talk about the 
answer each came up with. They compare their mental or written 
notes and identify the answers they think are best, most convincing, 
or most unique. (3) Share, after students talk in pair for a few 
moments (again, usually not minutes), the teacher calls for pairs or 
individually to present their thinking with the rest of the class” 
(Fahlefi (2010 :) skripsi tidak diterbitkan). 
 
“Think, pair, share strategy is a cooperative learning technique that 
encourages individual participation and is applicable across all grade levels 
and class sizes, (Nunan, 1998) students think through questions using three 
distinct steps”: 
a. Think: Students think independently about the question that has 
been posed, forming ideas of their own. 
b. Pair: Students are grouped in pairs to discuss their thoughts. This 
step allows students to articulate their ideas and to consider those 
of others. 
c. Share: Student pairs share their ideas with a larger group, such as 
the whole class. Often, students are more comfortable presenting 
ideas to a group with the support of a partner. In addition, 
students' ideas have become more refined through this three-step 
process. 
“Think-Pair-Share is a cooperative learning strategy that can promote 
and support higher level thinking. The teacher asks to the students to 
think about the specification of topic, pair with another student to 
discuss their own thinking, and then share their ideas with the group” 
(Frank lyman;1981) 
 
Think, Pair, Share is a structure first developed by Professor Frank 
Lyman at the University of Maryland in 1981 and adopted by many writers in 
the field of co-operative learning since then. It introduces into the peer 
interaction element of co-operative learning the idea of „wait or think‟ time, 
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which has been demonstrated to be a powerful factor in improving student 
responses to questions. 
“It is a simple strategy, effective from early childhood through all 
subsequent phases of education to tertiary and beyond. It is a very 
versatile structure, which has been adapted and used, in an endless 
number of ways. This is ones of the foundation stone for the 
development of the co-operative classroom”  
“Think-pair-share is a cooperative discussion strategy that provides 
structure in the classroom while allowing students "think time" to 
internalize content. Students follow a prescribed process that keeps 
them on task and holds them accountable for their results”. 
 
2. The Application of TPS 
These are some techniques to apply this strategy by some references. 
Technique to use it from teacher vision (Frank lyman;1981) 
a. With students seated in teams of 4, have them number them from 
1 to 4.  
b. Announce a discussion topic or problem to solve. (Example: 
Which room in our school is larger, the cafeteria or the 
gymnasium? How could we find out the answer?)  
c. Give students at least 10 seconds of think time to THINK of their 
own answer. (Research shows that the quality of student 
responses goes up significantly when you allow "think time.")  
d. Using student numbers, announce discussion partners. (Example: 
For this discussion, Student #1 and #2 will be partners. At the 
same time, Student #3 and #4 will talk over their ideas.)  
e. Ask students to PAIR with their partner to discuss the topic or 
solution.  
f. Finally, randomly call on a few students to SHARE their ideas 
with the class.  
 
The "think" step may require students merely to be quiet for 
responses while doing the Think-Pair-Share activity. Think, Pair, Share helps 
students develop conceptual understanding of a topic, develop the ability to 
filter information and draw conclusions, and develop the ability to consider 
other points of view. 
The think, pair, share strategy is ideal for teachers and students who 
are new to collaborative learning. It can be used in a variety of contexts few 
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moments and ponder their thoughts about the question. They may write some 
thoughts in response to the question. 
Some teachers find it helpful to set a time limit for the "think" and 
"pair" steps of the strategy. If you choose to do this, be sure to give students 
an idea of how much time they will have. Remember to allow sufficient time 
during the "pair" step to allow both students to talk about their thoughts. 
In the "share" step of the strategy, students can share their ideas in 
several ways. One way is to have all students stand, and after each student 
responds, he or she sits down, as does any student with a similar response. 
This continues until everyone is seated. Another way is to move quickly 
through the class, having students respond quickly, one after the other, or to 
have a class vote. Responses can be recorded on an overhead projector or on 
a graphic organizer for future discussions. Another variation is to stop after 
the "pair" step, and have students write their ideas. Collect students' 
responses and assess any problems in understanding.  
“Steps in do TPS strategy; decide on how to organize students into 
pairs, pose a discussion topic or pose a question, give students at least 
10 seconds to think on their own. (“Think time”), ask students to pair 
with a partner and share their thinking, call on a few students to share 
their ideas with the rest of the class” (from eworkshop). 
(http://www.eworkshop.on.ca/edu/pdf/Mod08_think_pair_share.pdf ). 
Applications of TPS from Eazhull that explain too about steps of 
application in TPS: 
(http://www.eazhull.org.uk/nlc/think,_pair,_share.htm)  
a. Before a lesson or topic to orient the class (previous knowledge 
etc). 
b. During teacher modeling or explanation. 
c. Any time, to check understanding of material. 
d. At the end of a teacher explanation, demonstration etc, to enable 
students to cognitively process the material. 
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e. To break up a long period of sustained activity. 
f. Whenever it is helpful to share ideas. 
g. For clarification of instructions, rules of a game, homework etc. 
h. For the beginning of a plenary session. 
 
“There are three steps to the process as described by its creator, Frank 
Lyman in differentiated instruction Think-Pair-Share: 
Think; the teacher provokes students' thinking with a question, 
prompt, or observation. The students should take a few moments 
(probably not minutes) just to think about the question. 
Pair; Using designated partners, nearby neighbors, or a desk mate, 
students pair up to talk about the answer each has developed. They 
compare their mental or written notes and identify the answers they 
think are best, most convincing, or most unique. 
Share; after students discuss their reasoning in pairs for a few 
moments (again, usually not minutes), the teacher calls for pairs to 
share their thinking with the rest of the class. This can be done in 
round-robin fashion, calling on each pair randomly, or taking answers 
as they are called out (or as hands are raised). Often, the teacher or a 
designated helper will record these responses on the board or on an 
overhead projector”. 
 
3. Purpose of TPS 
This purpose make to tell the user that think pair share strategy have 
purpose itself. There are some purpose that showed by (Eazhull:2003): 
a. Processing information, communication, developing thinking. 
b. Providing "think time" increases quality of student responses.  
c. Students become actively involved in thinking about the 
concepts presented in the lesson.  
d. Research tells us that we need time to mentally "chew over" 
new ideas in order to store them in memory. When teachers 
present too much information all at once, much of that 
information is lost. If we give students time to "think-pair-
share" throughout the lesson, more of the critical information is 
retained.  
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e. When students talk over new ideas, they are forced to make 
sense of those new ideas in terms of their prior knowledge. 
Their misunderstandings about the topic are often revealed (and 
resolved) during this discussion stage.  
f. Students are more willing to participate since they don't feel the 
peer pressure involved in responding in front of the whole class.  
g. Think-Pair-Share is easy to use on the spur of the moment.  
h. Easy to use in large classes. 
 
 
K. Rationale 
Based on theories previously discussed in the rationale, the hypothesis is: 
the use of think pair share in language teaching can improve writing skill of the 
seventh grade students of SMP Negeri 03 Mojogedang in the academic year of 
2014/2015.Writing is one of the language skills which should be mastered by the 
students. But, in fact many students feel difficult to write. They feel scary, and 
can not use vocabulary and grammar well. The students‟ writing skill of seventh 
grade in SMP N 03 M ojogedang was still low. It is caused by many factors. 
Firstly, English teachers just teach, do not have attractive method which make 
the students interest and comfortable in class. Secondly, the student do not 
participate in class, so they do not respond the teacher commands. 
To solve the problem, the teachers can use the new method in teaching 
English writing to help them in delivering the materials more easily. One of the 
methods that can be used in teaching English writing is Think Pair Share. Think 
Pair Share is a cooperative learning method. Therefore, the students can be 
interested and active in the class. By using Think Pair Share, the benefit is the 
student can share their ideas. Student help one another, so the students do not 
only learn from teacher, but also learn from their friends. So, the students are 
more cooperative in class. 
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L. Hyphothesis 
Based on the underlaying theory stated above, the hipothesis can be 
formulated follows: the implementation of think pair share canimprove students 
writing skill in descriptive text, the students of seventh grade of SMP N 03 
Mojogedang give the positive respond to the implementation of think pair share 
create a good interaction between the teacher and students. 
Think Pair Share also give negative respond such as fewer ideas that 
appear instudents, more group are asking and teacher should guide and if there is 
a problem that caused the students in discussions there is not a mediator. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
This chapter discusses research methodology including: setting of the study, 
subject of the study, research method, techniques of collecting the data, and 
techniques of analyzing the data. 
A. Research Method 
The method used in this study is classroom action research. There are 
some definitions of action research proposed by experts. Carr and Kemmis 
(1982) in Burns (1999:30) states that action research is simply a form of self-
reflective enquiry undertaken by participants in social situation in order to 
improve the rationality and justice of their own practices, their understanding of 
this practices and the situations in which the practices are carried out.  While 
Mills (2000:6) defines action research as: Any systematic inquiry conducted by 
teachers, researchers, principals, school counselors, or other stakeholders in 
teaching or learning environment, to gather information about the ways that their 
particular schools operate, how they teach, and how well their students learn. 
This information is gathered with the goals of gaining insight, developing 
reflective practice, effecting positive changes in the school environment (and on 
educational practices in general), and improving students outcomes and the lives 
of those involved. 
Zuber-Skerritt (1996:14) says that action research is ways of 
investigating professional experience which link practice and the analysis of 
practice into a single productive and continuously developing sequence, and 
which link researchers and research participants into a single community of 
29 
33 
 
 
 
interested colleagues. Furthermore, Wallace (1999:4) states action research is 
basically a way of reflecting on a teacher‟s teaching (or teacher-training, or 
management of an English department, or whatever it is the teacher does in 
ELT). It is done systematically by collecting data on teacher‟s everyday practice 
and analyzing it in order to come to some decisions about what the teacher‟s 
future practice should In addition, Hopkins (1983:1) says that classroom 
research is an act undertaken by teachers either to improve their own or a 
colleague‟s teaching or to test the assumptions of educational theory in practice. 
Anne Burns (1999:30) suggests the characteristics of action research:  
1. Action research is contextual, small scale and localized. It identifies and 
investigates problems within a specific situation.   
2. It is evaluative and reflective as it aims to bring about change and 
improvement in practice.   
3. It is participatory as it provides for collaborative investigation by teams of 
colleagues, practitioners and researcher.   
4. Changes in practice are based on the collection of information or data which 
provides the impetus for changes. While Kemmis and McTaggart (1988) in 
Nunan (1992:17) argue that the three defining characteristics of action 
research are that it is carried out by practitioners (for our purposes, classroom 
teachers) rather than outside researchers; secondly, that it is collaborative; 
and thirdly, that it is aimed at changing things. From the above definitions, it 
can be summarized that action research is a systematic research done by 
teachers, researchers, principals, school counselors, administrator or other 
educational professionals to solve problems in order to get better 
improvement.  In this research, the researcher aims to overcome the students‟ 
problem in improving their writing skill. The researcher collaborates with the 
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teacher in implementing the action research. The researcher teaches writing 
in the implementation of the action research. She discusses with the teacher 
about the topic, the homework, exercises and the test items. The teacher 
watches and observes the teaching learning process. The practical action the 
researcher used is the technique using text book.  
Based on Kemmis and Mc. Taggart view action research (1998) in Burns 
(2009: 9),the researcher doing 2 cycle in this research, the concept of action 
research can be illustrated as follows: 
 
Figure 1: The Concept of Action Research Based on Kemmis and Mc. 
Taggart. 
 
B. Setting of the Study 
1. Place 
The researcher conducted the research at SMP Negeri 03 
Mojogedang. It is located at Jl.Grompol Jamus. It has 12 classes thatthe 
seventh grade is four classes, the eighth grade is four classes, and the ninth 
grade are four classes. Every class has facilitas by LCD, whiteboard, and 
WIFI connection. It makes the teacher easier in teaching material. This 
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school has 2 laboratories, they are: science laboratory and computer 
laboratory. 
The atmosphere of this school is comfortable because there are many 
plants and trees around this school. Therefore the students can enjoy to 
study. This school is far from main street which is very crowded, so the 
students can study comfortable. The researcher chooses this school because 
the quality of students academic ability in SMP negeri 03 Mojogedang is 
lower than other schools.  
2. Time of the Study 
The researcher have time to do the research in the D class of SMP N 
03 Mojogedang at the second semester and the teacher of D class sugges me 
to choose D class,because between four class the D class is very low in 
English lesson .The researcher conducted the classroom action research on 
April up to May 2015. This is the detail research schedule table: 
Table 2: Schedule of the research 
N
o 
Activiti
es 
Time 
April May 
Week 3 
(April 
1) 
Week 4 
(April 8) 
Week 4 
(April 8) 
Week 4 
(April 
15) 
Week 4 
(April 
22) 
Week 4 
(May 5) 
Week 4 
(May 7) 
1 Pre-
researc
h 
        
2 First 
meeting 
(cycle 
1) 
        
3 Second 
meeting 
(cycle 
1) 
        
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4 Post 
test 1 
        
5 First 
meeting 
(cycle 
2) 
        
6 Second 
meeting 
(cycle 
2) 
        
7 Post 
test 2 
        
 
C. Subject of the Study 
The subject of this research is the seventh D grade of SMP Negeri 03 
Mojogedang. The class consists of 36 students. There are 19 boys and 17 girls in 
class of seventh D. The researcher did the research to the seventh D grade based 
on lack of  student writing skills. 
Based on the result of interview with the teacher and students, the 
researcher obtained information that the students of the seventh D class had 
lower writing skill than other classes. According to the English teacher, the 
students of this the seventh D class have some problems  in writing activity, they 
are: the students‟ lack of vocabulary, the students‟ lack of grammar mistakes in 
writing English, the students‟ low motivation in writing activity, the students‟ 
inconfidence in performing writing and the students felt can not write English. 
In addition, the students are lack of paying attention when the teacher teaches 
them. Therefore, the writing score of this class is not good. 
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D. Technique of Collecting the Data 
 It is very important to collect the data in a research because the data are 
used to get result of the research. In this classroom action research, the 
techniques of collecting the data used by the teacher are observation, and test.  
1. Interview 
Interview was done to get information from the srudents and the 
teacher about all of the activities was done along as teaching learning 
process and to explore the information. Through this activity, the observer 
would help to collect the information from the students and the teacher 
easily. 
The researcher interviewed the teacher and the students about the 
way she implemented the material, and the problem faced. The researcher 
also interviewed the students about their responds about learning writing 
skill throught small group discussion. The researcher did the interview 
before and after conducting research in order to know the teachers view of 
the teaching process and students writing skill. The average of students‟ 
writing score was 69, 31., in SMP N 03 Mojogedang the criteria of 
minimum requirement is 72,12. 
2. Test  
The writer gave apre-test in order to measure students achivement in 
learning the material. The writer gave the pre-test to the students before 
implementing the action. They did the pre-test based on the method of their 
real english teacher. The test is discribing thing in the classroom. The writer 
give the students test to discribing something or object around class, first the 
writer give the sudents question, after that the students will discribing the 
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question. After the students finish do the the question the writer give the 
score which the average 70,42 from the criteria minimum requirment 72,12. 
a. After implementing the action, the writer gave the post-test to them. 
The students were instructed to write with several guidelines. The 
material in the first post-test in cycle 1 was descriptive text. The media 
used in cycle 1 was text descriptive. The material in the second post-
test in cycle 2 was descriptive text and media used was pictures. 
3. Observation 
According to Miles and Huberman in Sugiyono (2011: 211) 
observation is activity to obtain information of the research. The observation 
was conducted on Tuesday 6
th
, 2014 until Friday 9th, 2014. In this way, the 
researcher doing the observation and the collaborator observed students‟ 
behavior and all activities done in writing activity by using Think Pair Share 
to helped the researcher doing observation. The researcher made field notes 
based on the result of the observation to know the strengths and the 
weaknesses of the Think Pair Share technique to writing teaching learning 
process. Every cycle, the researcher conducted post test. After the researcher 
conducted the research the students‟. The writing score before implementing 
the Think Pair Share technique was 69,31. Then the mean score of post test 1 
was 74,40 and in post test 2 was 76,70. 
 
E. Techniques of Analyzing Data 
In process analyzing the data, the researcher categorized the data into 
two kinds of data are qualitative data and quantitative data. 
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1. Qualitative Data 
Qualitative data was to analyze the data of observation and 
interview. According to Miles and Huberman in Sugiyono (2011: 246-253), 
there are three steps of analyzing data: 
a. Data reducing 
Reduce the data is summarizing, choosing and focusing at the 
main data. There are many data which have been collected during the 
research. Besides that the researcher needs to reduce the data for 
analyzing the data. It makes easier for the researcher to find the data that 
she needs. 
The data that is needed by the researcher had been collected after 
the doing the research. The researcher reduced syllabus and English 
score in the seventh grade of SMP negeri 03 mojogedang. 
b. Data display 
After the reducing the data, the next step is displaying the data. 
D 
isplaying the data helps the researcher to understand what is 
happening and to do some things further analysis on that understanding. 
The first, the researcher took syllabus that was related to speaking skill, 
and the second, the researcher took the data in English score just in 
writing  skill. 
2. Quantitative Data 
In analyzing the quantitative data, the researcher used descriptive 
statistic. According Burns (2010: 124) the formula of the mean of the test 
can be calculate as follow: 
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In which: 
X  : mean of post test 1 scores 
Y  : mean of post test 2 scores 
N  : the number of sample 
∑ X : The sum of pre-test score 
∑ Y : The sum of post-testscore 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
In this chapter the researcher presents about the research finding and the 
discussion. The research finding are based on the data obtained during the teaching 
of writing using TPS method, and the discussion are based on the research findings. 
A. Research Findings 
This section consist of two sub-sections: cycle 1 and cycle 2, each sub-section 
is elaborated in four steps (planning, acting, observing and reflecting). The 
researcher did cycle 1 in two meetings at 13
th
April 2015, and 14
th
April 2015. 
Cycle 2 was also done in two meetings at 7
th
May2015 and 8
th
 May 2015. 
1. Implementation of Think Pair Share 
a. Cycle 1 
This cycle was conducted on Monday, 13
th
April 2015, and Tuesday, 
14
th
April 2015 with time allocation of 2 x 40 minutes. The result of the 
implementation of the four steps in Cycle 1 is as follows: 
1) Planning 
Before implementing TPS method in teaching writing in class, the 
researcher made some preparations. The preparation is in the form of 
lesson plans containing the instructional objectives, instructional 
material and media, the teaching learning activities, and the 
evaluation. The instructional material of that day was descriptive text 
by using TPS method. She took the method in students‟ writing 
process. 
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2) Implementation 
a) Meeting 1 
At the beginning of the class the teacher greeted, 
checkedthe students‟ attendances, and gave motivation to the 
students. Then the teacher explained the material of that day to 
the students. 
After explaining the material of that day, the teacher 
explained about TPS method. Then the teacher prepared them for 
the writing. Next the teacher explained the student about the way 
to use TPS method in writing descriptive text. After that she 
divided thestudentsinto severalgroups and give the topic to 
discuss. And then she gave opportunity to the students to ask 
some question if they have any difficulties in the material. 
Finally she asked students to write a descriptive text using TPS 
method. 
b) Meeting 2 
At the second meeting the teacher gave a post test to the 
students. First, at the beginning of the class the teacher greeted, 
checked students‟ attendances, and gave motivation to the 
students. Then reviewing material for 10 minutes. 
The teacher gave opportunity to ask if the students got 
difficulties in understanding material and the way to use TPS 
method which help them in writing. Next she gave a post test and 
she asked them to make outline from the theme. Next she asked 
them to write a descriptive text by using outline. The students 
43 
 
 
 
didand finished. Finally she asked students to submit their work 
and closed the meeting. 
3) Observation 
The observation was done by the researcher during the 
implementation of TPS method. The collaborator wrote down the 
problem happened during teaching learning activity. The result of 
the observation showed that researcher had implemented every step 
as it was described in the lesson plan. However, there are some 
problems happen in core activities. First, some of students did not 
understand about teacher explanation so the students confused to 
make a descriptive text. Second, some students did not want to ask 
about the material that the teacher explanation so they get 
difficultiesin grammar, spelling and mechanics, and the students did 
not respond to the teacher explanations about the material, so they 
can not do the task as well. 
4) Reflection 
Reflecting which was the final phase of cycle 1 consisted of the 
evaluation on the process and the students‟ result. 
In general it can be said that TPS method in cycle 1 had not 
met the success yet, although the students‟ writing were improved. 
There were many problems occurring during the implementation of 
the strategy so it result could not be achieved naturally. First, the 
students were confused how to make a descriptive writing. Second, 
in post test some students did not participation to write the text. 
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Table 4.1 the students‟ writing test score on cycle 1 
NAMA Organization Content grammar mechanics style 
Total 
Score 
Aditya 15 11 5 6 5 42 
Anggun 14 10 5 6 6 41 
Anisa 17 15 15 17 14 78 
Aprinda 16 14 10 11 11 62 
Badriyah 15 11 12 16 12 70 
Bagus 17 15 15 15 14 76 
Bayu 14 10 11 12 14 60 
Charles 5 5 5 12 6 33 
Desi 15 12 10 11 11 59 
Dian 15 14 13 15 14 72 
Dimas 14 12 10 15 11 62 
Eka 14 12 10 15 12 63 
Eko 18 14 18 18 18 86 
Erika 17 15 11 15 14 72 
Evi 12 11 10 12 10 55 
Fauziah 5 6 6 12 6 35 
Fery 15 15 14 15 10 71 
Frengki 17 17 15 18 15 82 
Gilang 0 0 0 0 0 0 
Helmi 15 15 11 15 14 70 
Imas 17 15 14 13 11 70 
Iqbal 17 16 15 17 14 79 
Ismiati 12 13 11 6 12 54 
Julyan 0 0 0 0 0 0 
Listya 12 11 5 6 10 44 
Mahmud 10 12 6 10 5 37 
Maudy 11 6 11 10 13 51 
Mustika 10 12 5 14 5 46 
Rahmad 11 14 6 7 10 48 
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NAMA Organization Content grammar mechanics style 
Total 
Score 
Rina 14 10 5 13 6 48 
Sahrul 15 11 10 10 6 52 
Sandhi 17 11 10 5 15 58 
Seviany 16 11 10 9 5 51 
Yosi  17 15 12 10 5 59 
Yusup  17 16 12 10 11 66 
Fanira  18 12 10 16 15 71 
       
      
56,20 
(Data source : writing descriptive text, April,13
th
 2015) 
In this meeting result of the post-test in cycle 1 showed that 12 
students got 70-90 (47,9%), 12 students got 50-69 (30,4%), 10 
students got less 50 (13 %), 2 students did not participate (8,7%). 
Based on the result of the post-test conducted in cycle 1, it was 
found out that the mean score of the students‟ writing test was 56,20. 
The mean score of 58,7 indicated that there was not an improvement 
of the students‟ writing if compared with the mean score of 70  from 
the criteria of success. Therefore, the next cycle was still needed to 
conduct and some revisions of cycle 1 were also made to improve 
the student‟s writing. 
From the problem occurring in the implementation of TPS 
method in writing descriptive text, the researcher made some 
revision on the lesson plan and the collaborator teacher‟s way in 
carrying out the strategy of using this method. In term of revision on 
the lesson plan, she revised the TPS method used for next cycle. She 
used TPS method in different theme which was close to the student 
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environment. In term of the strategy, she discussed with the 
collaborator teacher about the way in explaining the students to use 
TPS method in writing process. The finding was the collaborator 
teacher explained the way to use TPS method to the students slowly. 
She also gave students clearer instruction asking the students to 
made descriptive text.The researcher gave the students more 
guidance, help and encouragement during the implementation of the 
method. In revision process of writing, the students exchange their 
work with their class mates to be revised. 
b. Cycle 2 
Research finding in cycle 2 was conducted on May, 7
th
 2015, and 
May, 8
th
 2015. In every meeting the time allocation is 2 x 40 minutes. 
The implementation of the four steps was as follow: 
1) Planning 
The result of the implementation of TPS method in cycle 1 shows 
that had not been success yet. It could not improve the students‟ 
writing, it failed to fulfill the criteria of success in this study which 
could not improve the percentage of the students who made progress 
in their score. For that reason the researcher made some revision and 
improvement in the lesson plan. The researcher revised the TPS 
method used by choosing the more appropriate theme and method for 
the students and made some improvement on the way the collaborator 
teacher carried out the teaching activity by giving the student clearer 
explanation and instructional in giving assignment and giving the 
students help and guidance in teaching learning process. And than, In 
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revision process of writing, the students exchange their work with 
their class mates to be revised. In general, the action in this cycle was 
not totally different from cycle 1. The activities included explaining 
the material and method, asking the students to write descriptive text 
by using this method, and giving post-test to the student. The 
differences was only on the theme and the strategy of this method. 
The theme used was in the students‟ worksheet. 
2) Implementation 
a) Meeting 1 
At the beginning of the class the teacher greeted, checked 
students‟ attendances, and gave motivation to the students. Most 
students responded it actively. Then she told the students the 
material of that day. Then she explained about writing descriptive 
text by using TPS method. 
After activating the students, the researcher divide 
thestudents into severalgroups and give the topic to discuss. 
b) Meeting 2 
At the beginning of the second meeting the teacher 
greeted, checked students‟ attendances, and gave motivation to the 
students. Almost students responded it actively. 
Then she gave post-test to the students, they were assigned 
to write text by using TPS method. After students completed the 
task, the teachers give students the opportunity to revise their 
work. 
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3) Observation 
The observation in cycle 2 was also done by the researcher as the 
teacher. During the implementation of the method, she note down the 
problem occurring in the class. The observation showed that the 
teacher had implemented the method well. Besides the students did 
the assignment well, and they can write a text in long paragraph then 
before. 
4) Reflection 
Similarly to the previous cycle, the reflection consisted of the 
evaluation on the process and the students result. 
Cycle 2 was better than cycle 1, the efforts by the researcher to 
fix the problem in cycle 1 worked well. First, the researcher made 
revision on the plan in term of choosing appropriate TPS method. It 
was effective to increase their enthusiasm. It was familiar with the 
students and the vocabulary is most easy. They also have background 
of knowledge about it. Enough background knowledge helped them 
in understanding to write descriptive text. Second, the researcher gave 
clearer explanation about how to write descriptive text using TPS 
method. It was effective that the student could use the TPS method to 
help them in improving their idea in writing. Third, the researcher 
gave the clearer instruction in the assignment. It was also effective 
that the students could do the assignment well. Some students who 
did not participate the teaching learning process before now 
participate the teaching learning because they understand what the 
researcher wanted. Fourth, In revision process of writing, the students 
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exchange their work with their class mates to be revised. This is more 
effective than revising their own. 
Table 4.2 students‟ writing test score on cycle 2 
NAMA Organization content Grammar mechanics style 
Total 
score 
Aditya 15   15 15  15  15  75  
Anggun 15 14 14 14 14 71 
Anisa 17 15 17 16 11 76 
Aprinda 17 15 17 11 14 74 
Badriyah 10 10 8 11 10 49 
Bagus 17 16 17 15 16 81 
Bayu 17 16 17 14 15 79 
Charles 17 11 16 15 11 70 
Desi 15 15 17 16 14 77 
Dian 17 15 17 15 14 78 
Dimas 17 15 17 15 15 79 
Eka 17 15 17 15 14 78 
Eko 17 17 17 15 14 80 
Erika 17 16 15 15 14 77 
Evi 15 15 15 14 14 73 
Fauziah 15 15 15 13 14 72 
Fery 15 14 14 14 14 71 
Frengki 17 17 17 17 15 83 
Gilang 12 12 12 12 14 62 
Helmi 15 14 15 15 14 73 
Imas 17 15 16 16 15 79 
Iqbal 15 14 13 11 12 65 
Ismiati 17 14 15 13 `14 73 
Julyan 17 15 11 12 10 65 
Listya 15 17 18 10 11 71 
Mahmud 14 11 15 17 10 67 
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NAMA Organization content Grammar mechanics style 
Total 
score 
Maudy 15 11 13 10 15 64 
Mustika 17 12 10 14 11 64 
Rahmad 15 15 14 15 10 71 
Rina 17 17 15 18 15 82 
Sahrul 11 17 15 10 17 70 
Sandhi 15 15 11 15 14 70 
Seviany 17 15 14 13 11 70 
Yosi  17 16 15 17 14 79 
Yusup  12 13 11 6 12 54 
Fanira  16 11 14 10 11 62 
      71,77 
(Data source : writing descriptive text, May,8
th
 2015) 
Based on the students‟ learning result, it showed that the students 
had improved in their idea in writing because they can write long 
paragraph than before so, there was an improvement that can be 
examined from the criteria defined in this study. The scoresthis of test 
were higher than the score of test in cycle 1. 27 students got least 70 
(87%), and 9 students less that 70 (13,%). 
It means that the criteria of success had been achieved in which 
the students‟ mean score should be at least 70. The mean score of the 
students‟ writing improved from 56,20 in cycle 1 to 71,77 in cycle 2. 
Its mean that the criteria of success defined in the study had been 
achieved. The number of students who made improvement on their 
score in writing increasing from 11 students or 47,9% to 20 students 
or 87% in cycle 2. Thus, thecriterionhas been reachedin writing 
descriptive text by using TPS method. 
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B. Strenght and the Weakneses using Think Pair Share 
1. The strenght using Think Pair Share 
There are many the streng of using Think Pair Share such as : 
a. build the critical thinking of the student 
The researcher can build the critical thinking of student with the 
suport from researcher and the teacher for example : 
1) Researcher give the suport from the students to be critical 
thinking : 
“ayo kerja sama dengan temannya biar nilainya bagus 
semua!” 
 
2) The researcher ask to the students if there is any dificulties in 
developing their idea. For example :  
Researcher :  “apakah ada yang ditanyakan tentang 
materinya anak anak jika iya silahkan 
bertanya” 
Students 1  : “tidak miss...” 
Student 2  : ”iya miss ada, miss kalau yang dimaksud 
kalimat deskripsi itu apa ya miss tadi kurang 
jelas” 
Researcher  : “kalimat deskripsi itu kalimat yang digunakan 
untuk mendiskripsikan sesuatu yang ada 
disekitar kita agar kita lebih jelas mengetahui 
lebih jelas apakah benda itu” sudah jelas 
belum?” 
Student 2  : “iya miss sudah terima kasih.” 
Researcher  :”sama sama.”  
 
b. Motivate quiet student to write 
To give motivation to quiet students, the researcher make think pair 
share technique, so that quiet student can become more aktive. Aktive 
students can also help quiet students to develop their ideas.for example: 
1) At the second meeting at 10:10, the quite student can join and discuss 
with other friends in a group. 
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2) The score of quiet students may also increas for example in cicle 1 
get 33 and in cicle 2 get 70. 
c. Make the students get a good interaction 
with think pair share the students can get good interaction between 
other students and they can discuss with other student. The researcher 
can make familiar situation other students. It can improve the self 
confident to the quite student. 
1) At the second meeting at 10:10, the  passife students become more 
active students , because they discuss with each other. 
2) At the second meeting  the students can be better communicate 
between classmate or friends outside the classroom. 
d. more easily and quickly formed a group.  
A student can also learn from other student as well as each other to 
convoy the idea disscussed before delivered in the front of the class. 
They can discuss with other friends about their idea. Then they can think 
together to be good idea from friends in the group. 
1) At the first meeting at 07:15 the students more quickly form a group 
because students prefer to study in a group.  
2) Because study in a group more enjoyed and can interest the students 
to disscuss about the material. 
e. can improve self confidentce and all students are given the 
opportunity to participate in the class. 
With think pair share the researcher can improve self convidentce to 
students with discussing with their group. From the quite students to be 
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active students, first she/he can ask their friend in a group and then they 
can try to ask to the teacher. 
1) At the third meeting at 07:15 the students more have self confident to 
come in front of the class to write the material. 
2) the score every student can increas from cycle 1 to cycle 2 
2. The weaknesses using Think Pair Share 
Several weaknesses that can also be found in think pair share technique, 
those are :  
a. Requires special attention in classroom use. 
With think pair share the researcher very needed in the class to 
monitored every group if in a group can not found the ideas. 
1) Need spesial attention because if the class formed the group then the 
crowd in the class will increase. 
2) Should always go around in each group to control hyperactive 
students within in the group. 
b. If there is a dispute, there is no mediator. Dependence on the couple. 
The dispute in every group must finish that group. For example: 
1) One of student in a group did not agree with the ideas from another 
student, so one of the student can riceive idea from other student. 
2) At the third meeting at 07:15, the researcher must control every 
group.  Always ready if there are students giving question about 
condition in every group. 
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c. The number of students is odd effect at the time of the formstion of 
the group, because there was one student did not have a partner. 
The number of the students also influences this methode, because if 
the set number of each group then there is one student who does not get a 
partner. 
1) If the number of students is odd then there is one students who does 
not get a partner, so the researcher must be ready to choose the rigth 
partner in a group. It can see in the appendices of list of students 
name. 
2) If the students does not agree with the group pair chosen by the 
researcher then the students will lose in developing the idea. 
Lie (2008: 86) state that the advantages of TPS methods are 
improving students participationin learning, suitable for simple tasks, 
giving more opportunities for the contribution of each group member , 
easier pairing interactions, and quickly forming group. Active and more 
active oriented learning of students can increase stydents participation. 
The TPS method condition students to be active in every stage of 
learning. Students participation is seen in thinking, in pairs (groups), and 
sharing. Group formation in the TPS method takes time to condition the 
learning system. The scale of the class with the number of the students 
who makes a lot of groups that formed more and more. Therefore, the 
TPS methode is more suitable for simple tasks.  
The TPS method gives more opportunity for the contribution of 
each group member because in the formation of a very simple group. 
Groups in the TPS method can be done with pairs of friends in pairs. 
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Before pairing is preceded by the individual thinking stage. The process 
of thinking individually can increase the contribution of group member.  
Interpersonal are easier in the TPS method, due to group formation 
in pairs. Comunication between two students can run smoothly when 
compared in large groups of discussions. Simple group can be done with 
a frien. It is more time saving group formation.  
Based on the expert opinion above it can be formulated the 
advantages of TPS methode is to provide opportunities for students to 
participate actively in learning. Simple group formation in the TPS 
method can save time and increase students participate to contribute in 
groups. The ability of teacher to manage the class well and optimize the 
potential of students is very important in improving learning. 
Lack of TPS method according to expert . each method of 
learningbesides having advantages of course has deficiencies. The short 
coming of the TPS method can be descriped below: lack of TPS method 
according to Hartina (2008 : 12) are as follows (1) it is difficult to apply 
in schools where the average ability of their students is low,(2) limited 
time,(3) the number of groups that formed a lot. Lack of TPS method 
according lie (2005: 46) are as follows: (1) many groups report, (2) need 
to be monitored, (3) fewer ideas emerge, (4) there is no arbitration in 
case of disputes within the group. 
Based on the opinion of the experts above it can be formulated 
about the shortcomings in the TPS method is to require coordination 
simultaneously in activities, requiring spesial attention in the useof the 
classroom, and the formation of groups can take time in leraning. To 
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overcome this should teachers make carefull planing of learning so that 
time is more effective. 
 
C. Discussion 
TPS is a strategy designed to provide students with "food for thought" on a 
given topics enabling them to formulate individual ideas and share these ideas 
with another student. In this study TPS are to help the students improving their 
idea in writing descriptive text. It requires the teacher to follow a particular 
procedure. 1)the teacher give the goal of the study and motivate the students 
before explaining the material. 2) theteacher explain about TPS method and 
descriptive text. 3) the teacheraskedabout thedescriptivetext. 4) studentsdiscussthe 
materialwith their partners. 5) the teacher calls for pairs or individually to present 
the material with the rest of the class. 
First, the goal of study and motivation was really very beneficial because the 
students would be motivated and had spirit in teaching learning process so the 
students become actively in the lesson (Eazhull:2003). so thatstudentscan 
beinterested inthe lessons. 
Second, the teacher began to explain TPS method and descriptive text, to 
give the student understanding about the material and the strategy. so that students 
would be more understanding of the material to be provided. 
Third, the teacherdividedthe studentsinto severalgroups. For 
studentswholackacademicability,ina groupmeans there arefriends whocanhelp. 
While those withgoodacademicability, canfurther enhanceits capabilities.So 
thegroup canimprove theacademic qualityof students. 
Fourth, the students discuss the material with their partners to increase their 
knowledge. Discussion can increase student participation and activities in the 
lesson by giving students the chance tovoice their opinions, help students in 
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develop a better understanding by providing an opportunity to express their 
thoughts, and help students to improve their communication skills Suryosubroto 
(2009: 168) 
Finally, the students show the results of their discussions. With the students 
show their discussions, they will know where their deficiencies so that they can 
revise it. 
So TPS were effective in improving students idea in writing descriptive text. 
Although the method easy and simple to use, the researcher need to have a 
collaborator teacher to help in teaching by using Think Pair Share strategy. It 
helped the researcher to focus on teaching in the class. 
It is a simple strategy, effective from early childhood through all subsequent 
phases of education to tertiary and beyond. It is a very versatile structure, which 
has been adapted and used, in an endless number of ways. This is ones of the 
foundation stone for the development of the co-operative classroom. Think, Pair, 
Share helps students develop conceptual understanding of a topic, develop the 
ability to filter information and draw conclusions, and develop the ability to 
consider other points of view.And then the Think Pair Share can make the quite 
student to be active to discuss with another friends in a group. The smart students 
an help the quit e students to get understanding the material from the teacher. 
With the discuss in a group the teacher can see students active to think and not 
active to think. But the teacher must correctly to know about the student in a 
group because there are the students just joint in the group not think together with 
them group. The Think Pair Share technique also can make the students lazy to 
think individual bacause they are just joint in the group. 
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CHAPTER V 
CONCLUSION AND SUGGESTION  
 
In this chapter the researcher would like to write the conclusion and 
suggestion dealing. 
A. Conclusion  
Based on the students score in preliminary study, it is known that the 
students‟ achievement was needed to be improved since their scores were low. 
They were low in improving their idea in writing, to improve them the students 
should be supported by a strategy. The students‟ mean score improved from 56,8 
in preliminary study to 58,7 in Cycle 1 and it could 73,69 in Cycle 2. 
In the Cycle 2 the teacher using many procedure. 1) the teacher give the 
goal of the study and motivate the students before explaining the material. 2) the 
teacher explain about TPS method and descriptive text. 3) the teacher asked 
about the descriptive text. 4) students discuss the material with their partners. 5) 
the teacher calls for pairs or individually to present the material with the rest of 
the class. 
The writer found another increasing of the students who passed the test in 
the second cycle. The result of the study in this cycle was satisfactory most of 
students‟ score passed in the test. The pairs or groups can enhance the 
knowledge of students, because they can exchange opinions and knowledge 
more of them. So, TPS helps students develop conceptual understanding of a 
topic, develop the ability to filter information and draw conclusions, and 
develop the ability to consider other points of view. 
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For the observation, the researcher also draws the strenghts and the 
weaknesses of Think Pair Share implementation in the class. The researcher 
summarized 5 strenghts of Think Pair Share, they are :  
1. Build the critical thinking of the students. 
2. Motivate quite student to write. 
3. Make the student get a good interaction. 
4. More easily and quickly formed a group. 
5. Can improve self confidentce and all students are given the opportunity to 
participate in the class. 
For the weaknesses of the Think Pair Share implementation, the researcher 
summarized 3 weaknesses, as follow :  
1. Requires special attention in classroom use  
2. If there is a dispute, there is no mediator. Dependence on the couple. 
3. The number of the students is odd effect at the time of the formation of the 
group, because there was one student did not have a partner.  
Based on the result of research finding and discussion in the previous 
chapters, which are summarized above, the researcher concludes tht the using 
Think Pair Share can improve students writing skill and become appropriate 
method which can be applied by the english teacher. 
 
B. Suggestions 
This section presents suggestions for English teacher, other researcher, and 
for the students. 
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1. For the English teacher: 
a. Considering that Think Pair Share method can improve the students‟ idea 
in writing, it is better for them to implement this method as an alternative 
that can be used in teaching writing. 
b. It is advisable for them to make very good preparation including material 
and method that are going to be used before implementations of TPS 
method in teaching writing. 
c. It is suggested for them to give more helps and guidance to the students 
during implementations of Think Pair Share method in teaching and 
learning process of writing. 
d. It is suggested for future researcher who find similar problem that they 
conducted the similar study in different levels with different types of the 
text to see whether Think Pair Share method is also appropriate and 
effective to improve students‟ idea in writing. 
e. It is suggested for students to use Think Pair Share method as the way to 
help them to improve their idea in writing. 
2. For the Students 
a. The students should practice writing skill, discuss their problems and 
difficulties with their friends. 
b. The students should be more active in class, full concentration to the 
teacher explanation, and more confident. 
c. Practicing writing to improve the vocabulary and grammar to write their 
task.  
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3. For Institution 
a. The institution should motivate the teacher to always improve their 
technique in teaching and learn how to teach well and be a good teacher 
for the students. 
b. The institution should facilitate the teacher especially English teacher 
through education training more often. 
4. For Other Researchers 
The last suggestion is addressed to the other researchers. Hopefully, 
this research can be used as additional reference for further researches in 
difference areas and topics. 
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Appendix 1 
 
LIST OF STUDENTS’ NAME IN THE SEVENTH C CLASS 
 
NO NAMA 
1 ADITYA 
2 ANGGUN 
3 ANISA 
4 APRINDA 
5 BADRIYAH 
6 BAGUS 
7 BAYU 
8 CHARLES 
9 DESI 
10 DIAN 
11 DIMAS 
12 EKA 
13 EKO 
14 ERIKA 
15 EVI 
16 FAUZIAH 
17 FERY 
18 FRENGKY 
19 GILANG 
20 HELMI 
21 IMAS 
22 IQBAL 
23 ISMIATY 
24 JULYAN 
25 LISTYA 
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26 MAHMUD 
27 MAUDY 
28 MUSTIKA 
29 RAHMAD 
30 RINA 
31 SAHRUL 
32 SANDHI 
33 SEVIANI 
34 YOSI 
35 YUSUP 
36 FANIRA 
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Appendix 2  
CATATAN HASIL WAWANCARA 
 
Hari / tanggal  : Senin, 23 Maret 2015 
Tempat  : SMP N 03 Mojogedang 
Waktu   : 10.10 WIB – selesai 
Peneliti  : Wiwit Ari Kuncororini (R) 
Narasumber  : Tri Eny S,Pd (N) 
 
Pada hari itu saya datang SMP N 03 Mojogedang ke untuk melakukan 
interview dengan ibu Tri Eny S,Pd atau biasa di panggil Miss Eny selaku guru 
bahasa Inggris di SMP N 03 Mojogedang 
R : Assalamu‟alaikum bu. Boleh minta waktunya sebentar? 
N : Tentu mbak, ada yang bisa saya bantu? 
R : Saya wiwit dari IAIN Surakarta. Saya berencana untuk mengadakan observasi 
dan penelitian disini, kira-kira bagaimana ya bu? 
N : Oh ya mbak, boleh saja. Tapi ya harus sabar mbak, kadang murid-murid itu 
bandel gak mau mengerjakan soal mbak. 
R : Iya bu, terimakasih sebelumnya sudah diberikan kesempatan. Biasanya 
bagaimana ibu mengajar dalam kelas? Adakah metode khusus atau tidak bu 
untuk mengajar? 
N : Tidak mbak. Saya mengajar ya mengajar saja. Tidak ada metode khusus untuk 
mengajar mbak. 
R : Oh, begitu ya bu. Dari 4 Skill bahasa inggris, kira-kira yang membuat mereka 
sangat kesulitan apa ya bu? 
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N : Writing mbak, Kemampuan Writing anak-anak masih kurang. Mereka cenderung 
malas kalau disuruh menulis bahasa Inggris. Kebanyakan masih sulit  
menggunakan vocab dan grammar dengan benar dan mereka masih sulit 
merangkai kata atau kalimat dengan baik.Nanti mbak wiwit bisa masuk di kelas 
VII D. Kalau dilihat dari nilai, kelas VII D banyak anak yang belum memenuhi 
nilai KKM. 
R : Iya bu, ini judul yang insyaallah saya gunakan untuk meneliti disini “Improving 
Students’ Writing Skill of Descriptive Text Using Think Pair Share (TPS)”. 
Bagaimana menurut ibu? 
N : Insyaallah ini judulnya bagus. Pas dengan skill anak yang kurang di kelas VII D. 
Kalau boleh saya tahu, metode TPS itu yang bagaimana ya mbak? 
R : TPS itu suatu metode yang cara pengajaran di kelas itu di bagi perkelompok bu. 
Satu kelompok terdiri dari beberapa siswa. Nah, tiap kelompok itu ada ketua 
yang orangnya pintar. Jadi misal ada anggota yang belum paham tentang materi, 
itu bisa langsung tanya ke ketua kelompoknya. Kan biasanya siswa malu 
bertanya kepada guru. Kalo ketuanya tidak paham, barulah tanya kepada guru. 
Dengan begitu, anak akan lebih aktif di kelas bu, juga bisa sharing ide ide yg 
baru dalam menjabarkan materi bu, 
N : Itu bagus mbak. Soalnya anak-anak itu cenderung pasif di kelas. Ditanya diem 
saja. Apalagi disuruh menulis mbk. 
R : Iya bu. Mohon bantuan dan bimbingannya ya bu. Terima kasih atas 
informasinya. Saya pamit pulang dulu bu. 
N : iya mbak, santai saja. Kita sama-sama belajar. Semoga sukses ya mbak. 
R : iya bu, terima kasih. Assalamualaikum 
N: Walaikum salam 
Kemudian peneliti mohon izin pulang dan mengucapkan terima kasih kepada buTri 
Eny. 
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CATATAN HASIL WAWANCARA 
 
Hari / tanggal  : Rabu,25 maret 2015 
Tempat  : SMP N 03 Mojogedang 
Waktu   : 13.45 WIB – selesai 
Peneliti  : Wiwit Ari Kuncororini (R) 
Narasumber  : Siswa kelas VII D (S) 
 
Setelah melakukan interview dengan guru bahasa Inggris di SMP N 03 
Mojogedang, peneliti langsung melakukan interview juga kepada siswa-siswa kelas 
VII D setelah pulang sekolah. 
R : Assalamu‟alaikum adek-adek semua, perkenalkan, nama saya Wiwit dari IAIN 
Surakarta. Saya ingin tanya-tanya sedikit pada kalian bisa? 
S : Walaikum salam mbak. Iya mbak. Tanya apa mbak? 
R : Gimana pelajaran Bahasa Inggris tadi? Kalian suka gak sih sama bahasa 
Inggris?kalau disuruh nulis bahasa inggris suka gak dek? 
S : Bingung mbak. Gak ngerti bahasa Inggris. Sebenarnya suka mbak. Tapi kalau 
disuruh nulis susah mbk 
R : Berarti paling susah nulisnyanya ya dek? Emang bu Tri eni gimana ngajarnya 
dek? 
S : Iya mbak. Soalnya bu Tri eni ngajarnya membosankan mbak. Suaranya kurang 
keras. Jadi bikin ngantuk. 
R : Kalian udah bilang ke bu tri eni kalo mengajarnya tidak menyenangkan ? 
S : Udah mbak, tapi tetep sama aja. Paling di suruh ngerjain soal trus maju nulis 
bahasa Inggris. Pokoknya susah mbak nulisnya itu. 
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R : Kan bagus kalian bisa nulis bahasa Inggris to. 
S : Iya sih mbak. 
R : Kalau ngajar dengan metode baru gimana? Di jamin gak membosankan. Kalian 
mau gak nih? 
S : Kalau buat mudeng n kita jadi bisa nulis Inggris ya mau pastinya mbak. 
R : Insyaallah saya akan melakukan penelitian di kelas kalian dengan metode baru. 
Insyaallah menyenangkan dan membuat kalian mudeng nantinya. 
S : Mau donk mbak. Kapan mulai ngajar mbak? 
R : Secepatnya dek. Mohon bantuannya ya nanti. 
S : Pasti mbak. 
R : Ya udah, kalau mau pulang hati-hati. Terima kasih udah mau meluangkan waktu 
buat ngobrol sama mbak. 
S : Sama-sama mbak. Ya udah, kita-kita pulang dulu ya. 
R : Iya dek, hati-hati di jalan ya. Gak usah mampir-mampir, langsung pulang lho. 
S: Oke mbak, siap. 
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CATATAN HASIL WAWANCARA 
 
Hari / tanggal  : Senin, 7 April 2015 
Tempat  : SMP N 03 Mojogedang 
Waktu   : 12.15 WIB – selesai 
Peneliti  : Wiwit Ari Kuncororini(R) 
Narasumber  : Tri Eni, S.Pd (N) 
 
R : Setelah penerapan Think Pair Share (TPS) dalam penelitian saya kemarin, 
menurut ibu apa kelebihan teknik Think Pair Share (TPS)  dalam pengajaran 
Bahasa Inggris khususnya pengajaranWriting? 
N : Teknik Think Pair Share (TPS)  ini mempunyai banyak manfaat mbak. 
Yang pertama, dengan teknik ini mengajarkan teknik baru untuk siswa 
sehingga siswa ti Think Pair Share (TPS) dak bosan di kelas. Yang kedua, 
teknik ini dilakukan dengan berkelompok, sehingga antara s Think Pair Share 
(TPS) iswa satu dengan siswa lain bisa saling membantu jika ada kesulitan. 
Sehingga teknik ini bisa memunculkan rasa confident pada diri siswa serta 
rasa bekerja sama dengan teman. Yang ketiga, anak-anak bisa merasa enjoy 
saat mengikuti pelajaran writing, sehingga dapat memunculkan motivasi 
siswa dalam belajar. 
R : Jadi ibu setuju jika teknik Think Pair Share (TPS)  ini di terapkan dalam 
pengajaran untuk meningkatkan kemampuan speaking siswa? 
N : Iya mbak, saya setuju. Soalnya siswa yang malu-malu ketika nulis di depan 
kelas dengan Bahasa Inggris menjadi lebih percaya diri dengan berkelompok. 
R : Kemudian, menurut ibu apa kelemahan dari teknik Think Pair Share (TPS) 
ini? 
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N : Kalau kelemahannya, mungkin kelas menjadi rame mbak karena dengan 
kelompok. Ada juga siswa yang tidak aktif dalam kelompoknya dan lebih 
mengandalkan teman-teman sekelompoknya karena dia sudah merasa aman, 
dan siswa akan terbiasa dengan kegiatan berkelompok. Misalnya 
mengerjakan PR atau ulangan dengan berkelompok. 
R : Menurut ibu, apa yang harus dilakukan untuk mengatasi kelemahan dari 
teknik Think Pair Share (TPS) ini? 
N : Untuk mengatasi kelemahan ini, itu tugas seorang guru untuk memantau 
setiap siswa dan pintar-pintar dalam mengatur kondisi kelas. Sehingga kelas 
menjadi kondusif dan siswa menjadi aktif. 
R : Terima kasih ibu atas waktu yang diberikan. Saya pamit dulu. 
N : Iya mbak, sama-sama. Semoga sukses. 
R : Terima kasih bu. 
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CATATAN HASIL WAWANCARA 
 
Hari / Tanggal  :Selasa 8 April 2015  
Waktu   : 13.45 - selesai 
Tempat  : Ruang kelas VII D 
Metode  : Wawancara 
Peneliti  : Wiwit Ari Kuncororini(R) 
Narasumber  : Siswa kelas VII D (S) 
 
Setelah selesai melakukan penelitian, peneliti melakukan wawancara secara 
tidak resmi dengan murid-murid kelas VII D. 
R : Setelah miss selesai mengajar dengan cara berkelompok, bagaimana 
menurut kalian cara belajar miss? 
S : Kita senang sekali belajar dengan berkelompok miss. Soalnya kita dapat 
berdiskusi dengan kelompok jika ada kesulitan miss. Karena kadang-
kadang kita itu takut kalo langsung tanya dengan guru. 
R : Jika berkelompok kira-kira ada masalah apa di dalam kelompok? 
S : Kalo kelas di bagi dalam kelompok-kelompok jadi lebih rame miss. Tapi 
gak papa miss kan dengan berkelompok semua jadi aktif miss saling tanya 
jawab dengan teman sekelompok gitu. 
R : Oh iya, jadi sekarang kalian lebih suka belajar bahasa inggris nih? 
S : Iya miss. Bahasa Inggris jadi lebih mudah kalo dengan berkelompok. 
R : Kalian mau kalo Bu Tri Eni ngajarnya dengan berkelompok? 
S : Iya miss. Biar kalo ada yang belum ngerti kita bisa diskusi dan bertanya 
dengan kelompok. 
R : Bagus, terima kasih atas partisipasi kalian semua sehingga miss bisa 
menyelesaikan penelitian miss dengan baik. Sampai jumpa lagi. 
S : Iya miss sama-sama miss. 
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Appendix 3 
FIELD NOTE 
 
Cycle 1 : Meeting 1 
Date  : Monday, April 13
th
, 2015 
Time  : 07.15 a.m – 08.45 a.m 
Place  : Classroom 
 
 
It was held on Monday, April 13
th, 
2015 at 07.15 a.m – 08.45 a.m in 7th 
D class of  SMP N 03 Mojogedang. The bell rang at 07.15 a.m, the English begun. 
The researcher and Mrs. Tri Eni, S.Pd comes into the seventh D class. Mrs. Tri Eni, 
S.Pd is a collaborator. She was sitting at the backside of the class. Teaching learning 
process was conducted by the researcher and the collaborator, Mrs. Tri Eni, S.Pd. In 
that day, all of the students of the seventh D were present. The researcher as the 
teacher and the collaborator entered the seventh D class. The researcher started the 
class by greeting, praying, and checking the attendance of the students. 
First able, the researcher introduced herself to the students and got 
close to the students by knowing their name one by one. After knowing each other, 
she explained what the purposes of her teaching their class and replacing their 
English teacher for some meeting. She told the students the purposes of the research 
to the students. She also explained what is Think Pair Share (TPS). Think Pair Share 
(TPS) is a technique of cooperative learning. So, the students divided into some 
groups which consist of four up to five members each group. Then researcher 
explained the components and the rules of using Think Pair Share (TPS).  Then the 
researcher explained more about Think Pair Share (TPS) and cooperative learning. 
After explaining a lot this research to the students, the researcher 
continued to give material related with this research. She gave some questions which 
deal with the material that previous day. The questions can stimulate the students 
understanding about the topic the previous day. She explained about descriptive text; 
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generic structure, purpose, details information in descriptive text. She also gave 
worksheet about the dealing topic to the students. She explained descriptive text by 
power point. 
After explaining descriptive text, the researcher asked to the students 
about the material which was learned that previous day. The material in that previous 
day is descriptive text. The students have understood about the material which was 
learned in the previous day. After explaining the material, the researcher gave a text 
and swow the side friend to the students. She asked the students to describe the side 
friend. The researcher chose some students to come forward in font of the class to 
present of their work. 
At 08.45 the bell rang and she closed the class by reviewing the 
material which they have learned. Before leaving the class, the researcher reminded 
the students to learn descriptive text at home because in the next meeting they would 
be divided into some groups and they should work in group. She ended the class by 
praying together and saying good bye. 
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FIELD NOTE 
 
Cycle 1 : Meeting 2 
Date  : Tuesday, April 14
th
, 2015 
Time  : 10.10 a.m – 11.30 a.m 
Place  : Classroom 
 
 
Second meeting was held on Tuesday, April 14
th
, 2015 at 10.10 a.m - 
11.30 a.m in the seventh D class. In that day, all of the students were present. The 
bell rang at 10.10 a.m, the English class was begun. The researcher and the 
collaborator come into the seventh D class. The researcher started the class by 
greeting, praying, and checking the attendance of the students. 
In the beginning, the researcher told Think Pair Share (TPS)groups to 
the students. Then the researcher announced the group and showed the students‟ 
scores by teacher using LCD. The researcher explained the steps of making the 
groups. The students were group according to students score. Every group has mixed 
skill of writing. The students should do the worksheet with their group mates about 
the describing animal. The researcher told to the students to help their group mates if 
they face difficulties in comprehending the material. 
After knowing their group mates, the researcher ordered the students to 
gather with their own group directly. After she announced members of each group, 
some students complained about their group mates. They did not like their group 
mates and wanted to move to the other group. They thought that they could get 
closer with their group mates because they did not know each other before. 
After getting understanding by the teacher, the students want to join 
with their group finally. The researcher gave each group worksheets about describing 
thing and every group was describing the picture. The students should discuss with 
their group. The researcher told to the students that they had to do the questions with 
their group mates and get closer to their group mates. During the discussion, the 
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researcher observed every group to know the problem which was faced by the group. 
The students were still shy to ask their problem to the researcher as the teacher and 
their friends. They still shy to get discussion with their friends. The researcher has to 
come and ask them about their problems in understanding the text. When the 
researcher comes to each group, the researcher still found that there is gap between 
the group mates. Then the researcher ordered the students to get more discussion 
with their group mates. 
The time is up, every group has to present their work in front of class. 
The best group will get the reward. After all of the session finished, the researcher 
and the students discussed the question together. It was better to the students known 
their answer was true or false. Therefore, their understanding of the text could 
increase. While the researcher and the students were discussing together, the bell 
rang twice. It indicates time is up. The lesson for today ended. The researcher invited 
all of the students to get praying together. She ended the class by saying good bye. 
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FIELD NOTE 
 
Cycle 1 : Meeting 3 (Post Test 1) 
Date  : Monday, April 20
th
, 2015 
Time  : 07.15 a.m – 08.45 a.m 
Place  : Classroom 
 
 
The third meeting was held on Monday, April 20
th
, 2015 at 07.15 a.m – 
08.45 a.m in the seventh D class of SMP N 03 Mojogedang . The researcher and the 
collaborator entered the class together. In that day, all of students were present. The 
researcher started the lesson by greeting the students and checking the attendance 
list. 
In that day, the students were asked to assemble with their team that the 
teacher makes. Today, the researcher gave the post test 1. She gave the fruit picture 
to every team, and then every team discussed to describe it. During discussion, the 
researcher observed and acts as the facilitator. The students were given 30 minutes to 
discuss with their teams. 
After the students finished discussing, the researcher gave chance to the 
students to come forward one by one to describe the picture. But there was no one 
wanted to have the chance. So the researcher chose one of them. The researcher 
chose a student randomly. The students refused to come forward, but the researcher 
told that he/she has to come forward and describe the picture. After all activities was 
over, there was little problem in pronunciation and grammar. So the students more 
understood the material. 
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FIELD NOTE 
 
Cycle 2 : Meeting 1 
Date  : Tuesday, April 27
th
, 2015 
Time  : 10.10 a.m – 11.30 a.m 
Place  : Classroom 
 
This meeting was conducted on Tuesday, April 27
th
, 2015 at 10.10 a.m – 
11.30 a.m in the seventh D class. The bell rang at 10.10 a.m, the English class was 
begun. The researcher and the collaborator came into the seventh D class after 
hearing the bell rang. In that day, all of the students of the seventh D were present. 
The researcher started the class by greeting, praying, and checking the attendance of 
the students. 
After the researcher entered the class, she gave attention to the students to 
join with their group. After that, the researcher gave material about describing job. 
She explains about the material using power point. After she finished for giving 
explanation, she gave task for every group to describe a job. During discussion, she 
observed and acts as the facilitator. The students were given 30 minutes to discuss 
with their teams. After all of the session, the students present their work in front of 
the class. There are some students not getting improvement to this meeting. So, in 
the next meeting, sheexplains again about this material. The best group will get the 
reward. At 11.30 a.m the bell rang. She ended the class by praying together and 
saying good bye. 
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FIELD NOTE 
 
Cycle 2 : Meeting 2 
Date  : Monday, May 4
th
, 2015 
Time  : 07.15 a.m – 08.45 a.m 
Place  : Classroom 
 
Second meeting was held on Monday, May 4
th
, 2015 at 07.15 a.m – 
08.45 a.m in the seventh D of SMP N 03 Mojogedang. The teaching learning process 
was begun by greeting the students, checking their attendance and giving motivation. 
In that day, all of students were present. 
In this meeting, she explains again the material about describing job. 
The students listened carefully. After she finished for giving the explanation, she 
asked to the students if there are problems. After that, she gave the task to the 
students to describe a job individually. During discussion, she observed and acts as 
the facilitator. After all of the session, the students present their work in front of the 
class. 
At 08.45 a.m the bell rang. She ended the class by praying together and 
saying good bye. And she did not forget to remind the students that in the next 
meeting it would be held post test 2 section, so the students had to study the material 
in that previous day. 
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FIELD NOTE 
 
Cycle 2 : Meeting 3 (Post Test 2) 
Date  : Tuesday, May 5
th
, 2015 
Time  : 10.10 a.m – 11.30 a.m 
Place  : Classroom 
 
 
The third meeting was held on Tuesday, May 5
th
, 2015 at 10.10 a.m – 
11.30 a.m in th seventh D class of  SMP N 03 Mojogedang. The researcher and the 
collaborator entered the class together. In that day, all of students were present. The 
researcher started the lesson by greeting the students and checking the attendance 
list. 
Today, the researcher gave the post test 2. She gave the SMP N 03 
Mojogedang picture, and then the students describe it. After the students finished 
describe, she chose a student randomly to perform in front of the class. Asking the 
students performed, the researcher and the collaborator checked their vocabulary and 
grammar. In the end, the researcher and the collaborator discussed mistaken 
vocabulary and grammar in students‟ performance. The researcher and the 
collaborator correct the mistakes. 
At 11.30 a.m the bell rang. In closing was conducted to give review 
about the post test‟s result to the students. Then, she ended the class by praying 
together and saying good bye. 
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Appendix 4 
RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
I. Identitas mata pelajaran 
Sekolah    : SMP N 03 Mojogedang 
Mata pelajaran   : Bahasa Inggris 
Pokok bahasan   : writing 
Sub pokok bahasan  : Describing people 
Kelas/ semester   : VII/ II 
Waktu    : 2 X 40 menit 
 
II. Standar kompetensi 
Memahami dan mengungkapkan maknadalam percakapan transaksional 
dan interpersonal pendek sederhana untuk berinteraksi dengan 
lingkungan sekitar. 
III. Kompetensi dasar 
Merespon makna dan langkah retorika secara akurat lancar dan berterima 
dalam esai sangat sederhana yang berkaitan dengan lingkungan terdekat 
dalam teks berbentuk dialog atau percakapan. 
IV. Indikator 
a. Mengidentifikasi makna yang terdapat dalam teks fungsional pendek 
berupa teks deskriptif. 
b. Mengidentifikasi ciri bahasa yang sering digunakan dalam penulisan 
teks deskriptif. 
c. Mengidentifikasi langkah retorika teks deskriptif. 
d. Menanamkan rasa toleransi terhadap sesama, kerja keras, gigih dan 
suka bekerja sama. 
e. Membuat teks deskriptif secara mandiri dan kerjasama. 
V. Muatan nilai-nilai karakter 
a. Kreatif 
b. Peduli 
c. Tenggang rasa 
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VI. Tujuan pembelajaran 
1. Siswa diharapkan mampu memahami dan merespon makna 
percakapan transaksional sederhana tentang describing 
people(mendeskripsikan seseorang) melalui penjelasan dari guru. 
2. Siswa diharapkan mampu mendeskripsikan orang (describing people) 
secara baik dan benar. 
3. Siswa diharapkan mampu menjawab merespon pertanyaan tentang 
percakapan yang didengar. 
4. Menguasai tujuan komunikatif dari teks. 
VII. Materi pembelajaran 
1. The Generic Structure of Descriptive Text 
c. Identification; identifying the phenomenon to be described. 
d. Description; describing the phenomenonin parts, qualities, or/and 
characteristic. 
2. Language Feature:  
c. Using attributive and identifying process. 
d. Using adjective words. 
6) Adjectives of quality: good, beautiful, smart dsb. 
7) Adjectives of size: big, small, fat dsb 
8) Adjectives of age: old, young dsb. 
9) Adjectives of colour: blue, red, white dsb. 
e. Using simple present tense. 
Form Pattren Example 
 
 
 
Positive 
 
 
 
S + V1(s/es) + O + Adv 
- I read a magazine 
everyday 
- Titah reads a novel every 
morning 
 
 
Negative 
 
 
S + do/does + not + V1+ O + Adv 
 
 
- I don‟t read a magazine 
everyday 
- Titah doesn‟t read a novel 
every morning 
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Interrogative 
 
 
Do/Does + S + V1+ O + Adv? 
 
- Do you read a magazine 
everyday? 
- Does Titah read a novel 
every morning? 
 
 
VIII. Metode pembelajaran : Think Pair Share (TPS) 
IX. Langkah-langkah pembelajaran 
a. Kegiatan Pendahuluan 
1. Guru dan siswa memberi salam dan memulai pelajaran dengan 
diawali doa bersama. 
2. Mengecek kehadiran siswa. 
3. Guru menyampaikan tujuan pembelajaran dan kompetensi yang 
diharapkan. 
b. Kegiatan Inti 
Eksplorasi 
1. Guru menjelaskan materi tentang teks deskriptif tentang 
mendeskripsikan orang (Describing People). 
2. Siswa memahami dan mempelajari materi teks deskriptif tentang 
mendeskripsikan orang (Describing People). 
3. Melibatkan siswa secara aktif dalam setiap kegiatan 
pembelajaran. 
Elaborasi 
1. Guru meminta peserta didik untuk mempelajari teks describing 
people. 
2. Dikelas guru membentuk kelompok belajar yang heterogen 
(berdasarkan kemampuan, jenis  kelamin, suku dan agamanya) 
dan mengatur tempat duduk siswa agar setiap anggota kelompok 
dapat saling bertatap muka yang terdiri dari 4 - 5 orang di setiap 
kelompok. 
3. Guru menyajikan materi  dan gambar mengenai describing 
people. 
4. Guru memberikan lembar kerja kepada masing-masing 
kelompok. 
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5. Bila ada siswa yang tidak dapat mengerjakan LKPD (Lembar 
Kerja Peserta Dididk), teman satu kelompok bertanggung jawab 
untuk menjelaskan kepada temannya yang tidak bisa. 
6. Guru berkeliling, membimbing dan memantau siswa diskusi dan 
tanya jawab dalam kelompok. 
7. Guru bertindak sebagai narasumber atau fasilitator jika 
diperlukan. 
8. Memfasilitasi masing-masing kelompok untuk mempresentasikan 
hasil kerja kelompok. 
9. Memfasilitasi kelompok lain untuk bertanya pada kelompok yang 
presentasi. 
10. Setelah presentasi kelompok, guru memberikan kuis kepada 
seluruh siswa, para siswa tidak boleh bekerja sama dalam dalam 
mengerjakan kuis. Setelah selesai kuis, guru langsung 
membahasnya. 
Konfirmasi 
1. Mengumumkan nilai diskusi kelompok dan tes individu yang 
didapat siswa dan memberi reward kepada siswa yang 
mendapatkan nilai tertinggi. 
2. Memberikan tanya jawab tentang hal-hal yang belum diketahui 
siswa. 
3. Bersama dengan siswa, guru menjawab dan meluruskan 
kesalahan pemahaman, dan memberikan penguatan. 
Kegiatan Penutup 
1. Bersama-sama peserta didik membuat rangkuman/simpulan 
pelajaran. 
2. Melakukan penilaian dan/atau refleksi terhadap kegiatan yang 
sudah dilaksanakan secara konsisten dan terprogram. 
3. Memberikan umpan balik terhadap proses dan hasil 
pembelajaran. 
4. Merencanakan kegiatan tindak lanjut dalam bentuk pembelajaran 
remidi, program pengayaan, layanan konseling dan/atau 
memberikan tugas baik tugas individual maupun kelompok sesuai 
dengan hasil belajar peserta didik. 
X. Sumber dan media pembelajaran 
1. Sumber pembelajaran: buku teks yang relevan (English on Sky 2. VII. 
Penerbit Erlangga. Jakarta) 
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2. Internet 
3. Hand out 
XI. Penilaian 
 Jenis : berbicara 
 Bentuk instrumen : tes kelompok dan tes individu 
 Contoh instrumen : 
 
LKPD (Lembar Kerja Peserta Didik) -> Tugas Kelompok 
 
Describe your best friend !!! 
XII. Pedoman Penilaian 
 
No Pedoman Penilaian Score 
1 Pronunciation 20 
2 Fluency 20 
3 Vocabulary 20 
4 Grammar 20 
5 Comprehension 20 
 
Jumlah skor maksimal keseluruhan : 100 
 
 
Mojogedang, 13 April 2015 
           English Teacher     Praktikan 
 
 
   Tri Eni, S.pd     Wiwit A.K 
NIP.       NIM. 26.10.6.2.245 
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RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
 
I. Identitas mata pelajaran 
Sekolah    : SMP N 03 Mojogedang 
Mata pelajaran   : Bahasa Inggris 
Pokok bahasan   : Writing 
Sub pokok bahasan  : Describing think 
Kelas/ semester   : VII/ II 
Waktu    : 2 X 40 menit 
II. Standar kompetensi 
Memahami dan mengungkapkan maknadalam teks fungsional dan essay 
pendek sederhana berbentuk descriptive dan procedure teks untuk 
berinteraksi dengan lingkungan sekitar. 
III. Kompetensi dasar 
Mengungkapkan makna dan langkah retorika essay pendek sederhana 
dengan menggunakan ragam bahasa tulis secara akurat, lancar, dan 
berterima untuk berinteraksi dengan lingkungan sekitar berbentuk 
descriptive dan procedure. 
IV. Indikator 
1. Merespon informasi dalam teks monolog berbentuk deskriptif dan 
procedure. 
2. Menentukan ciri kebahasaan teks. 
3. Menentukan fungsi komunikatif teks. 
4. Mendeskripsikan text pendek (tentang animal/binatang) dengan 
langkah retorika yang benar. 
V. Muatan nilai-nilai karakter 
1. Kreatif 
2. Aktif 
3. Inovatif 
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VI. Tujuan pembelajaran 
1. Siswa diharapkan mampu memahami dan merespon makna 
percakapan transaksional sederhana tentang describing 
animal(mendeskripsikan binatang) melalui penjelasan dari guru. 
2. Siswa diharapkan mampu mendeskripsikan binatang (describing 
animal) secara baik dan benar. 
3. Siswa diharapkan mampu menjawab/ merespon pertanyaan tentang 
percakapan yang didengar. 
4. Menguasai tujuan komunikatif dari teks. 
VII. Materi pembelajaran 
Introducing animal 
1. Text monolog pendek berbentuk deskriptif. 
2. Kosakata yang berhubungan dengan text. 
3. Ciri kebahasaan teks deskriptif. 
4. Langkah retorika teks deskriptif. 
VIII. Metode pembelajaran : Think Pair Share (TPS) 
IX. Langkah-langkah pembelajaran 
a. Kegiatan Pendahuluan 
1. Guru dan siswa memberi salam dan memulai pelajaran dengan 
diawali doa bersama. 
2. Mengecek kehadiran siswa. 
3. Guru menyampaikan tujuan pembelajaran dan kompetensi yang 
diharapkan. 
b. Kegiatan Inti 
Eksplorasi 
1. Guru menjelaskan materi tentang teks deskriptif tentang 
mendeskripsikan benda (Describing thing). 
2. Siswa memahami dan mempelajari materi teks deskriptif tentang 
mendeskripsikan benda (Describing Thing). 
3. Melibatkan siswa secara aktif dalam setiap kegiatan 
pembelajaran. 
Elaborasi 
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1. Guru meminta peserta didik untuk mempelajari teks describing 
animal. 
2. Dikelas guru membentuk kelompok belajar yang heterogen 
(berdasarkan kemampuan, jenis  kelamin, suku dan agamanya) 
dan mengatur tempat duduk siswa agar setiap anggota kelompok 
dapat saling bertatap muka yang terdiri dari 4 - 5 orang di setiap 
kelompok. 
3. Guru menyajikan materi  dan gambar mengenai describing 
animal. 
4. Guru memberikan lembar kerja kepada masing-masing 
kelompok. 
5. Bila ada siswa yang tidak dapat mengerjakan LKPD (Lembar 
Kerja Peserta Dididk), teman satu kelompok bertanggung jawab 
untuk menjelaskan kepada temannya yang tidak bisa. 
6. Guru berkeliling, membimbing dan memantau siswa diskusi dan 
tanya jawab dalam kelompok. 
7. Guru bertindak sebagai narasumber atau fasilitator jika 
diperlukan. 
8. Memfasilitasi masing-masing kelompok untuk mempresentasikan 
hasil kerja kelompok. 
9. Memfasilitasi kelompok lain untuk bertanya pada kelompok yang 
presentasi. 
10. Setelah presentasi kelompok, guru memberikan kuis kepada 
seluruh siswa, para siswa tidak boleh bekerja sama dalam dalam 
mengerjakan kuis. Setelah selesai kuis, guru langsung 
membahasnya. 
Konfirmasi 
1. Mengumumkan nilai diskusi kelompok dan tes individu yang 
didapat siswa dan memberi reward kepada siswa yang 
mendapatkan nilai tertinggi. 
2. Memberikan tanya jawab tentang hal-hal yang belum diketahui 
siswa. 
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Bersama dengan siswa, guru menjawab dan meluruskan 
kesalahan pemahaman, dan memberikan penguatan. 
 
c. Kegiatan Penutup 
1. Bersama-sama peserta didik membuat rangkuman/simpulan 
pelajaran. 
2. Melakukan penilaian dan/atau refleksi terhadap kegiatan yang 
sudah dilaksanakan secara konsisten dan terprogram. 
3. Memberikan umpan balik terhadap proses dan hasil 
pembelajaran. 
4. Merencanakan kegiatan tindak lanjut dalam bentuk pembelajaran 
remidi, program pengayaan, layanan konseling dan/atau 
memberikan tugas baik tugas individual maupun kelompok sesuai 
dengan hasil belajar peserta didik. 
X. Sumber dan media pembelajaran 
1. Sumber pembelajaran: buku teks yang relevan (English on Sky 2. VII. 
Penerbit Erlangga. Jakarta) 
2. Internet 
3. Hand out 
 
XI. Penilaian 
 Jenis : berbicara 
 Bentuk instrumen : tes kelompok dan tes individu 
 Contoh instrumen : 
 
LKPD (Lembar Kerja Peserta Didik) –> Tugas Kelompok 
 
Describe about table by using own word ! 
This is a table 
this is a table , this table has four leg and the collor is brown it 
made of wood , every people very needed the table. The people using the 
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table for shitdown, every house and every place always there are the 
table. 
 
Individual Quiz 
 
Describe about your vavorite thing ! 
XII. Pedoman Penilaian 
 
No Pedoman Penilaian Score 
1 Pronunciation 20 
2 Fluency 20 
3 Vocabulary 20 
4 Grammar 20 
5 Comprehension 20 
 
Jumlah skor maksimal keseluruhan : 100 
 
 
\       Mojogedang, 14 April 2014 
 
         English Teacher     Praktikan 
 
 
Tri Eni, S.pd      Wiwit A.K 
NIP.        NIM. 26.10.6.2.245 
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RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
 
I. Identitas mata pelajaran 
Sekolah    : SMP N 03 Mojogedang 
Mata pelajaran   : Bahasa Inggris 
Pokok bahasan   : writing 
Sub pokok bahasan  : Describing fruit 
Kelas/ semester   : VII/ II 
Waktu    : 2 X 40 menit 
 
II. Standar kompetensi 
Memahami dan mengungkapkan maknadalam percakapan transaksional 
dan interpersonal pendek sederhana untuk berinteraksi dengan 
lingkungan sekitar. 
 
III. Kompetensi dasar 
Memahami dan merespon percakapan transaksional (to get things done) 
dan interpersonal (bersosialisasi) sederhana dengan menggunakan ragam 
bahasa lisan secara akurat, lancar, dan berterima untuk berinteraksi 
dengan lingkungan sekitar yang melibatkan tindak tutur mendeskripsikan 
sesuatu. 
 
IV. Indikator 
a. Mengidentifikasi makna informasi yang terdapat dalam teks 
transaksional pendek sederhana yang mendeskripsikan buah. 
b. Mengidentifikasi ciri kebahasaan yang terdapat dalam teks fungsional 
pendek yang mendeskripsikan buah. 
c. Merespon dengan benar terhadap teks fungsional pendek yang 
mendeskripsikan buah. 
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d. Mengekspresikan berbagai tindak tutur dalam wacana lisan 
transaksional / interpersonal yang mendeskripsikan buah. 
V. Muatan nilai-nilai karakter 
1. Kreatif 
2. Inovatif 
 
VI. Tujuan pembelajaran 
1. Siswa diharapkan mampu memahami dan merespon makna 
percakapan transaksional sederhana tentang describing fruit 
(mendeskripsikan buah) melalui penjelasan dari guru. 
2. Siswa diharapkan mampu mendeskripsikan buah (describing fruit) 
secara baik dan benar. 
3. Menguasai tujuan komunikatif dari teks. 
4. Pada akhir pembelajaran siswa dapat mendeskripsikan buahdi depan 
kelas. 
  
VII. Materi pembelajaran : describing fruit 
 
VIII. Metode pembelajaran : Think Pair Share (TPS) 
 
IX. Langkah-langkah pembelajaran 
 
a. Kegiatan Pendahuluan 
1. Guru dan siswa memberi salam dan memulai pelajaran dengan 
diawali doa bersama. 
2. Mengecek kehadiran siswa. 
3. Guru menyampaikan tujuan pembelajaran dan kompetensi yang 
diharapkan. 
b. Kegiatan Inti 
Eksplorasi 
1. Guru menjelaskan materi tentang teks deskriptif tentang 
mendeskripsikan buah (Describing fruit). 
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2. Siswa memahami dan mempelajari materi teks deskriptif tentang 
mendeskripsikan buah (Describing Fruit). 
3. Melibatkan siswa secara aktif dalam setiap kegiatan 
pembelajaran. 
 
Elaborasi 
1. Guru meminta peserta didik untuk mempelajari teks describing 
fruit. 
2. Dikelas guru membentuk kelompok belajar yang heterogen 
(berdasarkan kemampuan, jenis  kelamin, suku dan agamanya) 
dan mengatur tempat duduk siswa agar setiap anggota kelompok 
dapat saling bertatap muka yang terdiri dari 4 - 5 orang di setiap 
kelompok. 
3. Guru menyajikan materi  dan gambar mengenai describing fruit. 
4. Guru memberikan lembar kerja kepada masing-masing 
kelompok. 
5. Bila ada siswa yang tidak dapat mengerjakan LKPD (Lembar 
Kerja Peserta Dididk), teman satu kelompok bertanggung jawab 
untuk menjelaskan kepada temannya yang tidak bisa. 
6. Guru berkeliling, membimbing dan memantau siswa diskusi dan 
tanya jawab dalam kelompok. 
7. Guru bertindak sebagai narasumber atau fasilitator jika 
diperlukan. 
8. Memfasilitasi masing-masing kelompok untuk mempresentasikan 
hasil kerja kelompok. 
9. Memfasilitasi kelompok lain untuk bertanya pada kelompok yang 
presentasi. 
10. Setelah presentasi kelompok, guru memberikan kuis kepada 
seluruh siswa, para siswa tidak boleh bekerja sama dalam dalam 
mengerjakan kuis. Setelah selesai kuis, guru langsung 
membahasnya. 
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Konfirmasi 
1. Mengumumkan nilai diskusi kelompok dan tes individu yang 
didapat siswa dan memberi reward kepada siswa yang 
mendapatkan nilai tertinggi. 
2. Memberikan tanya jawab tentang hal-hal yang belum diketahui 
siswa. 
3. Bersama dengan siswa, guru menjawab dan meluruskan 
kesalahan pemahaman, dan memberikan penguatan. 
c. Kegiatan Penutup 
1. Bersama-sama peserta didik membuat rangkuman/simpulan 
pelajaran. 
2. Melakukan penilaian dan/atau refleksi terhadap kegiatan yang 
sudah dilaksanakan secara konsisten dan terprogram. 
3. Memberikan umpan balik terhadap proses dan hasil 
pembelajaran. 
4. Merencanakan kegiatan tindak lanjut dalam bentuk pembelajaran 
remidi, program pengayaan, layanan konseling dan/atau 
memberikan tugas baik tugas individual maupun kelompok sesuai 
dengan hasil belajar peserta didik. 
 
X. Sumber dan media pembelajaran 
a. Sumber pembelajaran: buku teks yang relevan (English on Sky 2. VII. 
Penerbit Erlangga. Jakarta) 
b. Internet 
c. Hand out 
XI. Penilaian 
 Jenis : berbicara 
 Bentuk instrumen : tes kelompok dan tes individu 
 Contoh instrumen : 
LKPD (Lembar Kerja Peserta Didik) -> Tugas Kelompok 
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Describe the picture below by using your own word ! 
 
My orange fruit 
 
The orangefruit is the healthy fruit. Many different species of 
orange fruit are cultivated for their fruit. My orange fruit trees grow fertile 
in the my garden 
My orange fruit is orange in color, and it looks like a globe. The 
shape of the fruit is scientifically described as globes. The rind of orange 
is thick and the fruit has to be eaten by peeling of the rind. It is a citrus 
fruit and has a tangy taste. The orange fruit is very healthy to our daily 
life. I like it so much. 
Individual Quiz 
Describe the picture below by using your own word! 
 
    
 
Identification 
Description  
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Banana tree 
I have banana trees. It grows in my beautiful garden. Banana is 
the edible fruit of the banana plant. Many different species of banana are 
cultivated for their fruit. 
 
My bananas are in the shape of a long curving cylinder. The 
bottom end narrows to a point and the top end has a thick stem that 
attaches the fruit to the inflorescence stalk.  A small group of bananas is 
termed "hands".  Hands are collectively known as "bunches". My banana 
skin is smooth and thick, and often has a few vertical ridges that run the 
length of the fruit. The flesh is creamy white and soft. I like it so much. 
XII. Pedoman Penilaian 
 
No Pedoman Penilaian Score 
1 Pronunciation 20 
2 Fluency 20 
3 Vocabulary 20 
4 Grammar 20 
5 Comprehension 20 
 
Jumlah skor maksimal keseluruhan : 100 
 
Mojogedang, 20 April 2015 
           English Teacher     Praktikan 
 
 
Tri Eni, S.pd     Wiwit A.K 
NIP.       NIM. 26.10.6.2.245 
Identification 
Description  
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RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
 
I. Identitas mata pelajaran 
Sekolah    : SMP N 03 Mojogedang 
Mata pelajaran   : Bahasa Inggris 
Pokok bahasan   : writing 
Sub pokok bahasan  : Describing job 
Kelas/ semester   : VII/ II 
Waktu    : 2 X 40 menit 
II. Standar kompetensi 
Mengungkapkan makna dalam teks tulis fungsional dan esai pendek 
sederhana berbentuk descriptive dan recountuntuk berinteraksi dengan 
lingkungan sekitar. 
III. Kompetensi dasar 
Mengungkapkan makna dan langkah retorika dalam esai pendek 
sederhana dengan menggunakan ragam bahasa tulis secara akurat, lancar, 
dan berterima untuk berinteraksi dengan lingkungan sekitar dalam teks 
berbentuk descriptive dan recount. 
IV. Indikator 
a. Mengidentifikasi makna yang terdapat dalam teks fungsional pendek 
berupa teks deskriptif. 
b. Mengidentifikasi ciri bahasa yang sering digunakan dalam penulisan 
teks deskriptif. 
c. Mengidentifikasi langkah retorika teks deskriptif. 
d. Menanamkan rasa toleransi terhadap sesama, kerja keras, gigih, dan 
suka bekerja sama. 
e. Membuat teks deskriptif secara mandiri dan kerjasama. 
V. Muatan nilai-nilai karakter 
a. Bekerja sama 
b. Tenggang rasa 
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c. Berwawasan luas 
VI. Tujuan pembelajaran 
1. Siswa diharapkan mampu memahami dan merespon makna 
percakapan transaksional sederhana tentang describing 
job(mendeskripsikan pekerjaan) melalui penjelasan dari guru. 
2. Siswa diharapkan mampu mendeskripsikan pekerjaan (describing job) 
secara baik dan benar. 
3. Siswa diharapkan mampu menjawab/ merespon pertanyaan tentang 
percakapan yang didengar. 
4. Menguasai tujuan komunikatif dari teks. 
VII. Materi pembelajaran : describing job 
VIII. Metode pembelajaran : Think Pair Share (TPS) 
IX. Langkah-langkah pembelajaran 
a. Kegiatan Pendahuluan 
1. Pembukaan (salam dan sapa tegur, mengabsens siswa). 
2. Tanyajawab mengenaiteks deskriptif yang berbentuk describing 
job yang berkaitan dengan lingkungan terdekat. 
Motivasi: 
Menjelaskan pentingnya materi yang akan dipelajari berikut 
kompetensi yang harus dikuasai siswa. 
b. Kegiatan Inti 
Eksplorasi 
1. Guru menjelaskan materi tentang teks deskriptif tentang 
mendeskripsikan pekerjaan (Describing job). 
2. Siswa memahami dan mempelajari materi teks deskriptif tentang 
mendeskripsikan pekerjaan (Describing job). 
3. Melibatkan siswa secara aktif dalam setiap kegiatan 
pembelajaran. 
Elaborasi 
1. Guru meminta peserta didik untuk mempelajari teks describing 
job. 
2. Dikelas guru membentuk kelompok belajar yang heterogen 
(berdasarkan kemampuan, jenis  kelamin, suku dan agamanya) 
dan mengatur tempat duduk siswa agar setiap anggota kelompok 
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dapat saling bertatap muka yang terdiri dari 4 - 5 orang di setiap 
kelompok. 
3. Guru menyajikan materi  dan gambar mengenai describing job. 
4. Guru memberikan lembar kerja kepada masing-masing 
kelompok. 
5. Bila ada siswa yang tidak dapat mengerjakan LKPD (Lembar 
Kerja Peserta Dididk), teman satu kelompok bertanggung jawab 
untuk menjelaskan kepada temannya yang tidak bisa. 
6. Guru berkeliling, membimbing dan memantau siswa diskusi dan 
tanya jawab dalam kelompok. 
7. Guru bertindak sebagai narasumber atau fasilitator jika 
diperlukan. 
8. Memfasilitasi masing-masing kelompok untuk mempresentasikan 
hasil kerja kelompok. 
9. Memfasilitasi kelompok lain untuk bertanya pada kelompok yang 
presentasi. 
10. Setelah presentasi kelompok, guru memberikan kuis kepada 
seluruh siswa, para siswa tidak boleh bekerja sama dalam dalam 
mengerjakan kuis. Setelah selesai kuis, guru langsung 
membahasnya. 
Konfirmasi 
1. Mengumumkan nilai diskusi kelompok dan tes individu yang 
didapat siswa dan memberi reward kepada siswa yang 
mendapatkan nilai tertinggi. 
2. Memberikan tanya jawab tentang hal-hal yang belum diketahui 
siswa. 
3. Bersama dengan siswa, guru menjawab dan meluruskan 
kesalahan pemahaman, dan memberikan penguatan. 
 
X. Kegiatan Penutup 
1. Bersama-sama peserta didik membuat rangkuman/simpulan pelajaran. 
2. Melakukan penilaian dan/atau refleksi terhadap kegiatan yang sudah 
dilaksanakan secara konsisten dan terprogram. 
3. Memberikan umpan balik terhadap proses dan hasil pembelajaran. 
4. Merencanakan kegiatan tindak lanjut dalam bentuk pembelajaran 
remidi, program pengayaan, layanan konseling dan/atau memberikan 
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tugas baik tugas individual maupun kelompok sesuai dengan hasil 
belajar peserta didik. 
XI. Sumber dan media pembelajaran 
a. Sumber pembelajaran: buku teks yang relevan (English on Sky 2. VII. 
Penerbit Erlangga. Jakarta). 
b. Internet. 
c. Hand out. 
XII. Penilaian 
 Jenis : berbicara 
 Bentuk instrumen : tes kelompok dan tes individu 
 Contoh instrumen : 
LKPD (Lembar Kerja Peserta Didik) -> Tugas Kelompok 
Describe one of Job by using own word ! 
My father is abus driver 
A bus driver must be patient and level headed in order to deal 
directly with members of the public and cope with a position that can in 
some ways be monotonous. He must transport passengers to and from 
destinations on a predefined route. He must also obviously be a careful. 
My father is required to drive buses in order to transport 
passengers from one place to another. He is responsible for the safety and 
comfort of his clients while he travels on bus. He transports people 
through local routes, making scheduled stops to picks up and drops off 
passengers. 
My father usually performs many of the following tasks: checking 
transport passes, helping passenger with difficulties for get in and drop off, 
driving legally and safely, monitoring vehicle parts, and dealing with any 
anti social behavior on the bus. He always works hard for my family. I 
love him so much. 
 
 
Identification 
Description  
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Individual Quiz 
Describeone of Jobby using own word ! 
My brother is a postman 
 
I have a brother. His name is Johny. He is a postman. 
 
My brother works at the Central Post Office. Everyday he 
delivers letters to many people. He usually starts his job at 8 a.m. First, he 
goes to the addresses near his office. Then he continues to the addresses 
far from his office. He stop working at 2 p.m. He never bored with his job. 
He is happy to be a postman. 
 
XIII. Pedoman Penilaian 
 
No Pedoman Penilaian Score 
1 Pronunciation 20 
2 Fluency 20 
3 Vocabulary 20 
4 Grammar 20 
5 Comprehension 20 
 
Jumlah skor maksimal keseluruhan : 100 
Mojogedang, 27 April 2015 
           English Teacher     Praktikan 
 
 
   Tri Eni, S.pd     Wiwit A.K 
NIP.       NIM. 26.10.6.2.245 
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zENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
 
I. Identitas mata pelajaran 
Sekolah    : SMP N 03 Mojogedang 
Mata pelajaran   : Bahasa Inggris 
Pokok bahasan   : Writing 
Sub pokok bahasan  : Describing Place 
Kelas/ semester   : VII/ II 
Waktu    : 2 X 40 menit 
II. Standar kompetensi 
Memahami dan mengungkapkan maknadalam teks fungsional dan essay 
pendek sederhana berbentuk descriptive dan procedure teks untuk 
berinteraksi dengan lingkungan sekitar. 
III. Kompetensi dasar 
Mengungkapkan makna dan langkah retorika essay pendek sederhana 
dengan menggunakan ragam bahasa tulis secara akurat, lancar, dan 
berterima untuk berinteraksi dengan lingkungan sekitar berbentuk 
descriptive dan procedure. 
IV. Indikator 
1. Mengidentifikasikan informasi/makna yang terdapat dalam 
describing place. 
2. Mengindentifikasi cerita fungsional dan langkah retorika dari 
describing place. 
3. Berdiskusi berbagai informasi secara lisan berkelompok dalam teks 
deskriptif berbentuk describing place. 
4. Dapat mendeskripsikan secara lesan teks fungsional pendek dan 
sederhana dalam bentuk describing place dengan langkah retrorika 
yang benar. 
V. Muatan nilai-nilai karakter 
1. Rasa ingin tahu 
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2. Kreatif 
3. Berwawasan luas 
 
VI. Tujuan pembelajaran 
1. Memperoleh berbagai informasi terkait teks deskriptif yang berbentuk 
describing place. 
2. Menguasai tujuan komunikatif dari teks deskriptif berbentuk 
describing place. 
3. Dapat membuat teks describing place secara benar dan tepat. 
4. Dapat meningkatkan ide atau memperluas imaginasi untuk membuat 
teks deskriptif berbentuk describing place. 
VII. Materi pembelajaran 
1. Text monolog pendek describing place. 
2. Kosakata yang berhubungan dengan text. 
3. Menentukan fungsi komunikatif teks. 
VIII. Metode pembelajaran : Think Pair Share (TPS) 
IX. Langkah-langkah pembelajaran 
X. Kegiatan Pendahuluan 
1. Pembukaan (salam dan sapa tegur, mengabsen siswa). 
2. Tanyajawab mengenaiteks deskriptif yang berbentuk describing place 
yang berkaitan dengan lingkungan terdekat. 
Motivasi: 
Menjelaskan pentingnya materi yang akan dipelajari berikut 
kzmpetensi yang harus dikuasai siswa. 
XI. Kegiatan Inti 
Eksplorasi 
1. Guru menjelaskan materi tentang teks deskriptif tentang 
mendeskripsikan place (Describing Place). 
2. Siswa memahami dan mempelajari materi teks deskriptif tentang 
mendeskripsikan tempat (Describing Place). 
3. Melibatkan siswa secara aktif dalam setiap kegiatan pembelajaran. 
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Elaborasi 
1. Guru meminta peserta didik untuk mempelajari teks describing 
animal. 
2. Dikelas guru membentuk kelompok belajar yang heterogen 
(berdasarkan kemampuan, jenis  kelamin, suku dan agamanya) dan 
mengatur tempat duduk siswa agar setiap anggota kelompok dapat 
saling bertatap muka yang terdiri dari 4 - 5 orang di setiap kelompok. 
3. Guru menyajikan materi  dan gambar mengenai describing animal. 
4. Guru memberikan lembar kerja kepada masing-masing kelompok. 
5. Bila ada siswa yang tidak dapat mengerjakan LKPD (Lembar Kerja 
Peserta Dididk), teman satu kelompok bertanggung jawab untuk 
menjelaskan kepada temannya yang tidak bisa. 
6. Guru berkeliling, membimbing dan memantau siswa diskusi dan 
tanya jawab dalam kelompok. 
7. Guru bertindak sebagai narasumber atau fasilitator jika diperlukan. 
8. Memfasilitasi masing-masing kelompok untuk mempresentasikan 
hasil kerja kelompok. 
9. Memfasilitasi kelompok lain untuk bertanya pada kelompok yang 
presentasi. 
10. Setelah presentasi kelompok, guru memberikan kuis kepada seluruh 
siswa, para siswa tidak boleh bekerja sama dalam dalam 
mengerjakan kuis. Setelah selesai kuis, guru langsung membahasnya. 
Konfirmasi 
1. Mengumumkan nilai diskusi kelompok dan tes individu yang 
didapat siswa dan memberi reward kepada siswa yang mendapatkan 
nilai tertinggi. 
2. Memberikan tanya jawab tentang hal-hal yang belum diketahui 
siswa. 
3. Bersama dengan siswa, guru menjawab dan meluruskan kesalahan 
pemahaman, dan memberikan penguatan. 
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XII. Kegiatan Penutup 
1. Mengumumkan nilai diskusi kelompok dan tes individu yang 
didapat siswa dan memberi reward kepada siswa yang 
mendapatkan nilai tertinggi. 
2. Memberikan tanya jawab tentang hal-hal yang belum diketahui 
siswa. 
3. Bersama dengan siswa, guru menjawab dan meluruskan 
kesalahan pemahaman, dan memberikan penguatan.  
XIII. Sumber dan media pembelajaran 
a. Sumber pembelajaran: buku teks yang relevan (English on Sky 2. VII. 
Penerbit Erlangga. Jakarta) 
b. Internet 
c. Hand out 
IX. Penilaian 
 Jenis : berbicara 
 Bentuk instrumen : tes kelompok dan tes individu 
 Contoh instrumen : 
 
LKPD (Lembar Kerja Peserta Didik) -> Tugas Kelompok 
 
Describe Jawa Timur Park by using your own word ! 
 
Jawa Timur Park 
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For people in East Java, Jatim Park may have been heard many times as it 
is one of the famous tourism objects in East Java province. Jatim Park 
offers a recreation place as well as a study center. 
Jatim Park is located at Jl. Kartika 2 Batu, East Java. To reach the 
location is not too difficult because the object is only 2, 5 kilos meters 
from Batu city. This Jatim Park tourism object is about 22 hectares width. 
Visitor can enjoy at least 36 kinds of facilities which can attract 
them as well as give new knowledge. Just after the pass gate, the visitors 
will find an interesting view of „Galeri Nusantara‟ area. This study 
offering continues to step on „Taman Sejarah‟ area, which contains of 
miniature temple in East Java like Sumberawan temple, customhouse of 
Kiai Hasan Besari Ponorogo and Sumberawan Statue. 
The other facility which is able to be enjoyed is „Agro Park‟ area. 
It presents crop and rareness fruits, animal diorama which consists of 
unique animals that have been conserved, and supporting games like 
bowling, throw ball, scooter disco, etc. 
Jatim Park is suitable for family and school recreation. The 
recreation area sites offer precious tour and can used as alternative media 
of study. 
 
Individual Quiz 
 
Describe Gembira Loka Zoo by using your own word ! 
 
Gembira Loka Zoo 
Gembira Loka is an exactly place to be visited with family. Not 
only we can try a variety of rides games and watch the behavior of various 
animal, we can also find a giant lizard and comodo. 
Giant Lizard walk slowly with dragged her body. It is forked 
tongue is sticking rhythmic while its tail is flagging to the right and left. 
While the legs are filled with sharp nails planted on the ground with greet 
force. When the animal keeper threw the meat into the cage. A little boy 
seemed stunned at once fascianated and he just watched the sence that 
happened in front of him. 
In addition to have collection of comodo, Gembira Loka also has  
collection of snakes, lizards, and other various animals suchas elephants, 
orangutans, tigers, monkeys, camels, birds, zebra etc. The atmosphere 
which is calm and its botanical garden filled with shady trees make this 
place fun to be visited with family and friends. 
 
Identification 
Description  
Identification 
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IX. Pedoman Penilaian 
 
No Pedoman Penilaian Score 
1 Pronunciation 20 
2 Fluency 20 
3 Vocabulary 20 
4 Grammar 20 
5 Comprehension 20 
 
Jumlah skor maksimal keseluruhan : 100 
Mojogedang, 4 mei 2015 
         English Teacher     Praktikan 
 
 
Tri Eni, S.pd      Wiwit A.K 
NIP.        NIM. 26.10.6.2.245 
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SILABUS PEMBELAJARAN 
 
Sekolah : SMP N 3 Mojogedang 
Kelas : VII (tujuh) 
Mata Pelajaran : Bahasa Inggris 
Semester : 2 (dua) 
Standar Kompetensi : 7.  Mendengarkan 
Memahami makna dalam percakapan transaksional dan interpersonal sangat sederhana untuk berinteraksi dengan lingkungan terdekat 
 
Kompetensi  
Dasar 
Materi 
Pembelajaran  
Kegiatan 
Pembelajaran 
Indikator 
Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
Waktu 
Sumber  
Belajar Teknik Bentuk 
 Instrumen 
Contoh 
Instrumen 
7.1  Merespon makna 
dalam percakapan 
transaksional (to get 
things done ) dan 
interpersonal 
(bersosialisasi) sangat 
sederhana secara 
akurat, lancar dan 
berterima untuk 
berinteraksi dengan 
lingkungan terdekat 
yang melibatkan 
tindak tutur  : 
meminta dan 
memberi jasa, 
meminta dan 
memberi barang, 
serta meminta dan 
memberi fakta 
1. Percakapan  
    singkat memuat    
    ungkapan- 
    ungkapan : 
 
 Contoh: 
A :Pass me the  
       pencil,  please! 
B :Sure. Here you are. 
A :  Give me a piece  
of paper, please! 
B : Sure, Here You 
are. 
A :  Did you come  
here yesterday? 
B :  I did.  
2. Tata Bahasa  
 Simple Past tense 
 Quantifiers 
1. Tanya jawab 
tentang berbagai 
hal terkait  
materi 
2. Membahas 
kosakata dan 
tata bahasa: 
noun phrase, 
adjective, 
adverb, verb 
yang terkait 
dengan meminta 
dan memberi 
jasa, meminta 
dan memberi 
barang, meminta 
dan memberi 
fakta 
3. Mendengarkan 
percakapan 
sesuai dengan 
materi 
Merespon 
ungkapan-
ungkapan : 
1.Meminta & 
   memberi jasa  
 
2. Meminta & 
       memberi    
       barang 
 
 
 
 
 
 
    3.Meminta & 
       memberi  
       fakta  
Tes lisan 
 
 
 
a. Tes tulis 
 
 
 
 
b.Unjuk 
kerja 
 
 
Tes lisan  
Merespon 
ungkapan 
 
 
Matching 
 
 
 
 
T / F 
 
 
Merespon 
tindakan 
 
Memberi 
jawaban 
singkat 
 1. Listen to the expression 
and  
     respond to it 
 
2.  Listen to the expression 
and  
     match it with the suitable    
     response 
 
3.  Listen to the dialoque 
and  
     decide whether it is TRUE 
or  
     FALSE. 
4. Pass me the pencil, 
please. 
 
5. Give short answer 
2x40  
menit 
 
 
 
 
 
 
 
 
 
 
 
-  script  
percakapan 
 
-  rekaman  
media 
elektonik: 
kaset, VCD , 
DVD film 
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3. Kosa kata 
 Kata terkait tema 
 Kata terkait jenis 
teks 
4. Ungkapan Baku 
    Sure  
    Please 
4. Menjawab 
pertanyaan 
sesuai dengan isi 
percakapan 
5. Menjawab 
pertanyaan 
tentang struktur 
percakapan 
 
 
 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect ) 
Tekun ( diligence )  
Tanggung jawab ( responsibility ) 
Berani ( courage ) 
     
7.2 Merespon makna 
dalam percakapan 
transaksional  
( to get things done) 
dan interpersonal 
(bersosialisasi ) 
sangat sederhana 
secara akurat, lancar 
dan berterima untuk 
berinteraksi dengan 
lingkungan terdekat 
yang melibatkan 
tindak turur : 
meminta dan 
memberi pendapat 
dan menyatakan suka 
dan tidak suka, 
meminta klarifikasi, 
dan merespon secara 
interpersonal  
 
Percakapan singkat 
memuat ungkapan-
ungkapan : 
 
Contoh : 
 
1.A: What do you 
     Think? 
   B: Not bad 
 
2.A: I like tea 
  B: I dont  I like milk 
 
3.A:.Are you sure ?    
  B : I am 
 
4.A: Are you? 
1. Mendengarkan 
dan merespon 
introduction 
tentang topik 
materi yang akan 
disampaikan 
2. Mendengarkan 
dan merespon 
penjelasan 
kosakata dan 
tatabahasa 
tentang topik 
materi yang akan 
dipelajari 
3. mendengarkan 
percakapan 
transaksional 
dan 
interpersonal 
tentang topik 
materi yang 
Merespon 
ungkapan-
ungkapan :  
1. Meminta dan  
   memberi  
   pendapat 
 
2.Menyatakan   
   suka dan tidak  
suka 
 
 
3.Meminta 
klarifikasi 
 
 
 
4. Merespon      
Tes lisan      
 
 
 
Tes Lisan 
 
 
 
 
Tes tulis 
 
 
 
 
Tes tulis 
Merespon 
ungkapan 
 
 
Merespon 
ungkapan 
 
 
 
pilihan 
ganda 
 
 
 
jwbn singkat 
 
Respond to  the following   
    expressions orally. 
1.     A: What do you think? 
        B: .Not ........ 
2.  A: What do you like to   
          drink? 
      B: ................... 
 
 
3.  A: Are you sure?  
     B: .................. 
         a. Ok         b.  Fine 
         c. Alright    d. I am 
 
4. A: I’m happy 
    B: Are you? 
    A:……. 
2x 40 
menit 
 
Script 
percakapan di 
buku teks 
 
 Rekaman 
percakapan 
buatan: CD 
,VCD ,DVD, 
film 
 
Rekaman 
percakapan 
otentik 
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B : Yes, I am 
 
Tata Bahasa 
 Verb : Like, 
need, want 
 
Kosa kata  
 Daily need 
 Kata terkait jenis 
teks 
 
Ungkapan Baku 
 Not bad 
 Great 
dipelajari 
4. mengidentifikasi 
tindak tutur 
ungkapan-
ungkapan yang 
diperdengarkan 
6.   merespon 
ungkapan-
ungkapan   yang 
diperdengarkan 
secara        
interpersonal 
 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect ) 
Tekun ( diligence )  
Tanggung jawab ( responsibility ) 
Berani ( courage ) 
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SILABUS PEMBELAJARAN 
 
Sekolah : SMP N 3 Mojogedang 
Kelas : VII (tujuh) 
Mata Pelajaran : Bahasa Inggris 
Semester : 2 (dua) 
Standar Kompetensi : 8. Mendengarkan 
Memahami makna dalam teks lisan fungsional dan monolog pendek sangat sederhana yang berbentuk descriptive dan procedure  untuk 
berinteraksi dengan lingkungan terdekat 
 
 
Kompetensi  
Dasar 
Materi 
Pembelajaran  
Kegiatan 
Pembelajaran  
Indikator Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
Waktu 
Sumber  
Belajar Teknik Bentuk 
 Instrumen 
Contoh 
Instrumen 
8.1 Merespon makna 
yang terdapat dalam 
teks lisan fungsional 
pendek sangat 
sederhana secara 
akurat, lancar dan 
berterima untuk 
berinteraksi dengan 
lingkungan terdekat 
 
 
 
 Teks fungsional 
pendek berupa 
: 
1. Instruksi 
2. Daftar barang 
3. Ucapan 
Selamat 
4. 
Pengumuman 
 
 
 Kosakata terkait 
tema dan jenis 
teks 
 
 Ciri kebahasaan 
teks fungsional : 
1. Brain storming 
tentang kosakata 
terkait materi 
2. Membahas 
kosakata dan 
tata bahasa 
terkait materi 
tentang : noun, 
noun phrase, 
adjective, verb, 
adverb. 
3. Mendengarkan 
teks fungsional  
yang 
mengunakan 
gambit-gambit 
attention please, 
thanks, excuse 
me, sorry. 
4. Menjawab 
1.Merespon makna  
    dalam teks fung- 
    sional pendek : 
- Instruksi  
- Daftar barang  
   belanjaan 
- Ucapan   
   selamat  
- Pngumuman 
 
2. Menentukan  
    Fungsi komuni-  
    katif teks yang  
    didengar. 
 
3. Menentu kan ciri  
Tes lisan 
 
 
 Tes tulis 
 
 
 
Unjuk kerja 
 
Test Lisan 
 
 
Tes Tulis 
Jwbn singkat 
 
 
-Pilihan  ganda 
 
 
- melengkapi 
 
 
Melakukan 
perintah 
 
Jawaban 
Singkat 
 
Uraian singkat 
Listen to the text and 
answer the questions. 
 
Listen to the text and 
choose the best option. 
 
Listen to the text and 
complete the sentences. 
 
Listen to the instruction 
and do it ! 
 
What is the purpose of 
the text  
 
Listen and write all the 
verbs stated in the text 
2x40 
menit 
 
 
 
script : 
di buku guru 
tentang : 
instruksi 
 
-  daftar barang 
 
-  ucapan 
   selamat 
 
-   pengumum 
       -an 
 
Rekaman 
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- instruksi 
- daftar barang 
- ucapan selamat 
   - pengumuman 
 
 
 
 
pertanyaan 
sesuai dengan isi 
teks yang 
didengar 
5. Menjawab 
pertanyaan 
tentang struktur 
teks fungsional 
yang didengar 
    kebahasaan dari  
    masing-masing  
    teks fungsional  
    yang didengar 
 
 
Listen and write all the 
verbs stated in the text 
 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect ) 
Tekun ( diligence )  
Tanggung jawab ( responsibility ) 
Berani ( courage ) 
Ketulusan ( Honesty ) 
     
8.2 Merespon makna 
yang terdapat dalam 
monolog sangat 
sederhana secara 
akurat, lancar dan 
berterima untuk 
berinteraksi dengan 
lingkungan terdekat 
dalam teks berbentuk 
descriptive dan 
procedure  
 
 
 
 Teks monolog 
    berbentuk: 
     1. DeskriptIf  
     2. prosedur 
 
 Kosakata terkait  
    tema / jenis teks 
 
 Ciri kebahasaan    
    teks deskriptif        
    dan procedur. 
 
 Langkah retorika  
    teks deskriptif /  
    prosedur 
1. Mendengarkan 
dan merespon 
tentang berbagai 
hal terkait tema / 
jenis teks yang 
dibahas. 
2. Memperhatikan 
penjelasan 
tentang kosakata 
dan tatabahasa 
yang muncul 
dalam teks 
deskriptif / 
prosedur 
3. Mendengarkan 
model monolog 
teks 
deskriptif/prosed
ur 
 Merespon informasi 
dalam teks lisan 
monolog  
berbentuk : 
- Diskriptif 
- Procedur  
 
 Menentukan ciri 
kebahasaan teks 
yang didengar. 
 
 
 Menentukan fungsi 
komunikatif teks 
yang didengar. 
 
 
 Tes lisan 
 
 
 
 
 
 Tes tulis 
 
 
 
 
 Tes tulis 
 
 Pertanyaan 
lisan 
 
 
 
 
 Pilihan ganda 
 
 
 
Pilihan ganda 
Listen and answer the 
following questions 
 
 
 
 
Listen to the text and 
choose the best answer 
by crossing a,b,c or d 
 
Listen to the text and 
choose the best answer 
by crossing a,b,c or d 
 
2x40 
menit 
 
Script teks 
monolog  
deskriptif/pros
edur dalam 
buku guru 
 
Rekaman teks 
monolog 
deskriptif 
/prosedur 
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4. Menjawab 
pertanyaan 
secara lisan 
tentang isi teks 
deskriptif/prosed
ur  
5. Menyebutkan 
fungsi 
komunikatif teks 
yang didengar. 
6. Mengidentifikasi 
kata kerja dari 
teks yang 
didengar. 
7. Mendengarkan 
teks deskriptif / 
prosedur lainnya. 
 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect ) 
Tekun ( diligence )  
Tanggung jawab ( responsibility ) 
Berani ( courage ) 
Ketulusan ( Honesty ) 
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SILABUS PEMBELAJARAN 
 
Sekolah : SMP N 3 Mojogedang 
Kelas : VII (tujuh) 
Mata Pelajaran : Bahasa Inggris 
Semester : 2 (dua) 
Standar Kompetensi : 9. Berbicara 
  mengungkapkan makna dalam percakapan transaksional dan interpersonal sangat sederhana untuk berinteraksi dengan  
                                        lingkungan terdekat 
 
 
Kompetensi  
Dasar 
Materi 
Pembelajaran 
Kegiatan Pembelajaran  
Indikator Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
Waktu 
Sumber  
Belajar Teknik Bentuk 
 Instrumen 
Contoh 
Instrumen 
9.1   Mengungkapkan 
makna dalam 
percakapan 
transaksional ( to 
get things done ) 
dan interpersonal  
( bersosialisasi ) 
sangat sederhana 
dengan 
menggunakan 
ragam bahasa lisan 
secara akurat, 
lancar  dan 
berterima untuk 
berinteraksi 
dengan lingkungan 
terdekat yang 
melibatkan tindak 
tutur : meminta 
dan memberi jasa, 
Percakapan singkat 
memuat ungkapan-
ungkapan : 
 
Contoh:  
 
1.A : Pass me the  
        pencil please! 
  B : Sure. here you  
        are.  
 
2.A : Give me the  
       paper  Please!  
  B : Sure, here it is. 
 
3.A: Did you come  
1. Tanya jawab 
yang berkaitan 
dengan materi 
2. Membahas 
kosakata dan 
tata bahasa: 
noun, adjective, 
adverb, noun 
phrase 
3. Menirukan 
ungkapan-
ungkapan yang 
digunakan dalam 
percakapan 
sesuai materi 
4. Berlatih dengan 
teman 
mengunakan 
ungkapan-
* Bertanya dan 
menjawab berbagai 
informasi :  
    1.Meminta dan  
       memberi jasa 
 
    2.Meminta dan  
memberi barang 
 
 
 
 
 
 
    3.Meminta dan  
        memberi fakta  
Unjuk kerja 
 
 
 
 
 
Tes Lisan 
 
 
 
 
 
 
 
 
Unjuk kerja 
Bermain 
peran 
 
 
 
 
Merespon 
ungkapan 
 
 
 
 
 
 
 
Bermain 
peran 
1. Perform the 
dialogue with   
    your friend in the 
front of the         
    class! 
 
2. Listen to the 
expression and  
    respond to it , 
example : 
    a. Pass me the salt, 
please. 
    b. Give me the 
paper,  
        please. 
    c. Did you come 
late?  
 
4x40 menit 
 
 
 
 Script 
percakapan 
dari buku 
teks 
 
 Alat peraga 
 
 Rekaman 
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Materi 
Pembelajaran 
Kegiatan Pembelajaran  
Indikator Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
Waktu 
Sumber  
Belajar Teknik Bentuk 
 Instrumen 
Contoh 
Instrumen 
meminta dan 
memberi barang, 
dan meminta 
memberi fakta  
 
       here yesterday ? 
   B : I did 
 
Tata Bahasa 
- Verbs: Like, need, 
want 
- Simple Past Tense 
 
Kosakata  
- Kata Terkait tema 
dan jenis teks 
ungkapan baku 
- Here it is 
- Here you are  
 
ungkapan yang 
ada dalam 
percakapan 
sesuai materi 
5. Bermain peran 
menggunakan 
ungkapan yang 
telah dipelajari. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Create a dialoque 
based on       
    the role cards and 
perform it. 
 
 
 
 
 
 
 
 
 
 
 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect ) 
Tekun ( diligence )  
Tanggung jawab ( responsibility ) 
      
 9.2  Mengungkapkan  
makna dalam  
percakapan 
transaksional (to 
get things done)& 
interpersonal 
(bersosialisai) 
sangat sederhana 
dengan 
1. Percakapan  
    singkat memuat    
    ungkapan- 
    ungkapan : 
 
Contoh : 
 
1. Mendengarkan dan 
merespon 
pertanyaan 
tentang topik 
materi yang akan 
disampaikan  
 
2. Mendengarkan dan 
merespon 
Bertanya dan 
menjawab berbagai  
Informasi : 
1.  Meminta & 
     memberi 
pendapat 
 
 2. Menyatakan suka   
 
 
 
Unjuk kerja 
 
 
 
 
 
 
Bermain 
peran 
 
 
Daftar 
 
 
 
Perform a dialogue 
about asking and 
giving opinion with 
your own words! 
 
4x40  
menit 
Script 
percakapan 
dalam buku 
teks 
 
Script otentik 
 
Rekaman 
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Kompetensi  
Dasar 
Materi 
Pembelajaran 
Kegiatan Pembelajaran  
Indikator Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
Waktu 
Sumber  
Belajar Teknik Bentuk 
 Instrumen 
Contoh 
Instrumen 
menggunakan 
ragam bahasa lisan 
secara akurat, 
lancar  dan 
berterima untuk 
berinteraksi 
dengan lingkungan 
terdekat yang 
melibatkan tindak 
tutur : meminta 
dan memberi 
pendapat, 
menyatakan suka 
dantidak suka, 
meminta 
klarifikasi, 
merespon secara 
interpersonal 
 
A : What do you think  
of this? 
B : Not bad 
 
A : I like tea 
B : I don’t 
A : Are you sure 
B : I am 
 
A :Do you? 
B : I do 
 
2. Tata Bahasa 
- Verb be 
- Verb do 
- Verb have  
 
3. Kosa kata 
 Kata terkait tema 
 Kata terkait jenis 
teks 
 
4. Ungkapan Baku 
 Wonderful ! 
 Excellent ! 
 
 
pembahasan 
tentang kosakata 
dan tatabahasa 
yang terkait 
dengan topik 
materi yang akan 
disampaikan 
 
3. Mendengarkan 
model percakapan 
transaksional dan 
interpersonal 
dengan topik 
materi yang 
dipelajari 
 
4. Menirukan model 
percakapan 
transaksional dan 
interpersonal 
dengan topik 
materi yang 
dipelajari 
 
5. Melakukan 
percakapan 
transaksional dan 
interpersonal 
dengan teman 
dengan materi 
yang dipelajari 
dan tidak suka 
 
 3. Meminta 
klarifikasi 
 
 4. Merespon secara    
      interpersonal 
 
 
 
 
 
 
 
 
Tes lisan  
 
 
Unjuk kerja 
 
 
Tes lisan 
 
pertanyaan 
 
Bermain 
peran 
 
Menjawab 
singkat 
 
 
 
Answer the following 
questions orally! 
 
Create a dialoque 
based on the role 
cards and perform it 
Give your positive 
response 
a. Do You ?  
b. Are You ? 
c. Can You ? 
d. Does she ?  
 
 
percakapan 
 
Alat peraga 
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Kompetensi  
Dasar 
Materi 
Pembelajaran 
Kegiatan Pembelajaran  
Indikator Pencapaian 
Kompetensi 
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Sumber  
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Contoh 
Instrumen 
 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect ) 
Tekun ( diligence )  
Tanggung jawab ( responsibility ) 
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SILABUS PEMBELAJARAN 
 
Sekolah : SMP N 3 Mojogedang 
Kelas : VII (tujuh) 
Mata Pelajaran : Bahasa Inggris 
Semester : 2 (dua) 
Standar Kompetensi : 10. Berbicara 
 Mengungkapkan makna dalam teks lisan fungsional dan monolog pendek sangat sederhana berbentuk descriptive dan  
procedure untuk berinteraksi dengan lingkungan terdekat 
 
 
Kompetensi  
Dasar 
Materi 
Pembelajaran  
Kegiatan 
Pembelajaran  
Indikator Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
Waktu 
Sumber  
Belajar Teknik Bentuk 
 Instrumen 
Contoh 
Instrumen 
10.1. 
Mengungkapka
n makna yang 
terdapat dalam 
teks lisan 
fungsional 
pendek sangat 
sederhana 
dengan 
menggunakan 
ragam bahasa 
lisan secara 
akurat, lancar, 
dan berterima 
untuk 
berinteraksi 
dengan 
lingkungan 
terdekat 
 
1. Teks fungsional  
     pendek 
berbentuk : 
1. Instruksi 
2. Daftar barang 
3. Pengumuman 
4. Ucapan 
selamat 
 
2. Tata Bahasa 
 Imperatives 
 Quantifiers 
 
3. Kosakata 
Kata terkait 
jenis teks 
 
1. Tanya jawab 
yang berkaitan 
dengan materi 
2. Membahas 
kosakata dan 
tata bahasa: 
noun, noun 
phrase, adj, verb, 
adverb 
3. Menirukan 
ungkapan-
ungkapan yang 
digunakan dalam 
percakapan 
sesuai materi 
4. Mendengarkan 
teks fungsional / 
pendek 
5. Menjawab 
Mengungkapkan 
makna dalam teks 
fungsional pendek 
berbentuk : 
- Instruksi 
- Daftar barang 
- Pengumuman 
- Ucapan 
selamat 
 Memberi 
instruksi secara 
lisan. 
 Menyebutkan 
daftar barang 
tertentu. 
 Mengumumkan 
sesuatu 
 Mengucapkan 
Unjuk kerja 
 
 
 
 
 
 
 
 
Uji petik 
berbicara 
 
 
 
 
1. Give instrtruction to 
your friend orally based 
on the picture. 
2. Mention the things you 
find in ... 
3. Announce a certain 
information to your 
friend 
4. Say something to  your 
friend when ... 
a. He/She got good 
score     
     at english test 
b. won the game 
 
 
4x40  
menit 
 
 
 
-   Script  
percakapan 
dari buku 
teks 
 - Alat peraga 
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Kompetensi  
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Pembelajaran  
Kegiatan 
Pembelajaran  
Indikator Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
Waktu 
Sumber  
Belajar Teknik Bentuk 
 Instrumen 
Contoh 
Instrumen 
4. Ungkapan Baku 
 Well done 
 Congratulation
s 
 Happy 
birthday 
 
 
pertanyaan 
tentang isi teks 
yang didengar. 
6. Menggunakan 
ungkapan-
ungkapan yang 
ada dalam 
percakapan 
sesuai materi 
dengan teman 
berpasangan 
7. Mengguanakan 
ungkapan-
ungkapan sesuai 
dengan materi 
dalam 
keadaan/situasi 
nyata 
selamat 
 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect ) 
Tekun ( diligence )  
Tanggung jawab ( responsibility ) 
Berani ( courage ) 
     
 10.2  
Mengungkapka
n makna dalam  
monolog 
pendek sangat 
sederhana  
dengan 
1. Teks monolog 
    berbentuk : 
 
 Descriptiv
e 
 Procedure  
1. Mendengarkan 
dan merespon 
berbagai hal  
tentang teks 
deskriptif/prosed
ur  
2. Memperhatikan 
1. Mengungkapkan  
 berbagai informasi  
 dalam teks   
 monolog   
berbentuk   
-Descriptive  
 Tes lisan 
 
 
 
 
 
Daftar 
pertanyaan 
 
 
 
 
Answer the following 
questions orally! 
 
 
 
 
 4x40 menit 
 
Script monolog 
teks 
deskriptif/pros
edur dalam 
buku teks 
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Kompetensi  
Dasar 
Materi 
Pembelajaran  
Kegiatan 
Pembelajaran  
Indikator Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
Waktu 
Sumber  
Belajar Teknik Bentuk 
 Instrumen 
Contoh 
Instrumen 
menggunakan 
ragam bahasa 
lisan secara 
akurat, lancar 
dan berterima 
untuk 
berinteraksi 
dengan 
lingkungan 
terdekat dalam 
teks berbentuk 
descriptive dan 
procedure 
 
 
 
2. Kosa kata terkait    
    tema / jenis teks. 
 
 
3. Ciri kebahasaan  
    teks deskriptif /  
    prosedur 
 
4. Tata Bahasa 
 Present 
Tense 
 Imperatives 
 
5. Ungkapan Baku 
Well,.. 
you know 
that ? 
 
 
dan merespon 
penjelasan 
tentang kosakata 
dan tatabahasa 
dalam teks 
monolog 
Deskriptif/prose
dur tentang 
Tea/How to 
make a cup of 
tea. 
3. Mendengarkan 
model monolog 
lisan tentang 
teks 
deskriptif/prosed
ur 
4. Mendiskusikan 
dalam kelompok 
draft monolog 
mendeskripsikan 
kembali, 
menyampaikan 
prosedur dengan 
kata-kata sendiri 
5. Melakukan 
monolog lisan 
secara individu 
-Procedure 
 
2.Menyebutkan fugsi     
komunikatif teks  
yang didengar. 
 
3.Menyebutkan ciri  
    kebahasaan teks  
    yang didengar. 
 
4.Melakukan 
monolog  
   dalam bentuk  
   deskriptif / 
prosedur 
 
 
 
 
 
Unjuk kerja 
 
 
 
 
 
 
 
Uji petik 
berbicara 
 
 
 
 
 
Uji petik 
berbicara 
 
 
 
 
 
 
 
 
2.a. Describe something /  
       someone with your own  
       words orally in front of  
       the class! 
 
2.b. Tell your friends how to  
       do something (make a  
       cup of tea) 
Script otentik 
 
Rekaman 
monolog 
 
 Alat peraga 
 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect ) 
Tekun ( diligence )  
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SILABUS PEMBELAJARAN 
 
Sekolah : SMP N 3 Mojogedang 
Kelas : VII (tujuh) 
Mata Pelajaran : Bahasa Inggris 
Semester : 2 (dua) 
Standar Kompetensi : 11. Membaca 
Memahami makna teks tulis fungsional dan esai pendek sangat sederhana berbentuk descriptive dan procedure yang berkaitan dengan 
lingkungan terdekat 
 
 
Kompetensi  
Dasar 
Materi 
Pembelajaran  
Kegiatan Pembelajaran  
Indikator Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
Waktu 
Sumber  
Belajar Teknik Bentuk 
 Instrumen 
Contoh 
Instrumen 
11.1. Merespon 
makna yang 
terdapat 
dalam teks 
tulis fungsional 
pendek sangat 
sederhana 
secara akurat, 
lancar dan 
berterima 
yang berkaitan 
dengan 
lingkungan 
terdekat 
 
1. Teks fungsional 
pendek berupa : 
Instruksi 
Daftar barang 
Ucapan selamat 
pengumuman 
 
2. Tatabahasa 
- Adverb phrase 
- Noun Phrase 
- Adj Phrase 
 
3. Kosakata 
- Kata terkait tema  
  dan jenis teks  
  Ungkapan baku  
1 Tanya jawab yang 
berkaitan dengan 
materi 
2 Membahas 
kosakata dan tata 
bahasa: noun, 
noun phrase, adj, 
verb, adverb 
3 Mendengarkan 
contoh membaca 
nyaring yang 
dilakukan guru 
4 Berdiskusi dengan 
teman menjawab 
pertanyaan bacaan 
5 Menjawab 
pertanyaan bacaan 
secara lisan 
individual 
1.mengidentifikasi   
   berbagai informasi     
   dalam teks   
   fungsional pendek  
   berupa: 
- Instruksi 
- Daftar barang 
- Ucapan    
   selamat 
- Pengumuman 
2.Merespon berbagai   
informasi dalam 
teks    fungsional 
pendek 
 
3.Membaca nyaring 
teks fungsional / 
Tes tulis 
 
Tes lisan 
Esai 
 
Unjuk kerja 
Esai 
 
 
Pilihan Ganda 
 
 
Jawaban 
Singkat 
 
Uji petik 
membaca 
nyaring 
1.write down the 
answers completely 
 
2.Choose the best 
answer by crossing 
a,b,c,d 
 
3.Answer the 
questions orally 
 
4.Read the text 
aloud. 
 
4x40  
menit 
 
 
 
 
 
 
 
 
 
 
 
Buku teks 
Yang relevan 
 
 
 
 
 
Teks otentik 
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Contoh 
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- Listen, Please 
- Attention, please 
 
6 Membaca nyaring 
bergiliran 
pendek. 
 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect ) 
Tekun ( diligence )  
Tanggung jawab ( responsibility ) 
Berani ( courage ) 
     
 11.2  Merespon 
makna dan 
langkah 
retorika secara 
akurat, lancar 
dan berterima 
dalam esai 
sangat 
sederhana 
yang berkaitan 
dengan 
lingkungan 
terdekat dalam 
teks berbentuk 
descriptive/pro
cedure 
 
 
1.Teks Esei 
berbentuk 
deskriptive/procedur
e 
 
2. Kosakata terkait 
tema / jenis teks. 
 
3.Ciri kebahasaan 
teks : 
- procedure 
- descrptive 
 
4.Ungkapan baku 
- Delicious ! 
- It smells good ! 
1. Mendengarkan dan 
merespon 
introduction 
tentang teks 
deskriptif/prosedur 
dengan topik 
materi yang akan 
dibaca. 
2. Memperhatikan 
penjelasan tentang 
kosakata dan 
tatabahasa yang 
berkaitan dengan 
teks 
deskriptif/prosedur 
yang akan dibaca 
3. Memperhatikan 
penjelasan tentang 
langkah retorika 
teks 
deskriptif/prosed-
1. Mengidentifikasi   
    berbagai informasi  
    dalam teks  
    descriptive dan  
    procedure 
 
 
2. Mengidentifikasi  
fungsi komunikatif  
    teks deskriptif /  
    procedure. 
 
3. Mengidentifikasi  
    langkah retorika    
    teks deskriptif     
    /prosedur 
 
 
Tes lisan 
 
 
 
 
 
 
 Tes tulis 
 
 
 
Tes tulis 
 Daftar 
pertanyaan  
 
 
 
 
 
Uraian 
 
 
 
Pilihan Ganda 
 
 
Jawaban 
singkat 
1. Read the text 
carefully   
    and then answer 
the  
   following questions 
briefly! 
 
2. Answer the 
questions  
    based on the text. 
 
 
3.Choose the correct  
   Answer 
 
List all the verbs 
started in the text 
 4x40 menit 
 
 Buku teks 
Yang relevan 
 
 
Teks otentik 
 
 Alat peraga 
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Materi 
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Kegiatan Pembelajaran  
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Sumber  
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Contoh 
Instrumen 
ur  
4. Mengidentifikasi 
langkah retorika 
dalam kerja 
kelompok 
5. Mengidentifikasi 
berbagai informasi 
dalam kerja 
kelompok 
6. Mengidentifikasi 
langkah retorika 
dan berbagai 
informasi secara 
mandiri 
 
4menyebutkan ciri 
kebahasaan teks 
descriptive / 
procedure. 
 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect ) 
Tekun ( diligence )  
Tanggung jawab ( responsibility ) 
     
11.3 membaca 
nyaring 
bermakna teks 
fungsional dan 
esai pendek dan 
sangat 
sederhana 
berbentuk 
descriptive/ 
procedure 
dengan ucapan, 
 Teks Esei 
berbentuk 
descriptive / 
procedure. 
 
 Pronunciation 
 
 Intonation 
 
1 Mendengarkan dan 
merespon hal-hal 
yang perlu 
diperhatikandalam 
kegiatan membaca 
nyaring teks 
descriptive/proced
ure tentang 
pentingnya  
pronunciation, 
intonation, 
Melafalkan kata, 
frasa dan kalimat 
dengan baik dan 
benar  
 Membaca kata 
frasa dan kalimat 
dengan intonasi 
yang benar 
 Membaca nyaring 
teks 
Tes unjuk 
kerja 
 
Melafalkan 
 
 
 
 
Intonasi 
 
 
 
1. Pronounce the 
following   
  words or phrases 
correctly! 
 
2. Read the following  
    sentences by 
applying   
    correct intonation!  
2x40  
menit 
 
 Buku teks 
 
 Teks otentik 
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tekanan dan 
intonasi yang 
berterima 
 
 
 
 
 
 punctuation 
 
 
 
punctuation, 
kualitas suara  
2 Mendengarkan 
model membaca 
nyaring teks 
descritive/procedur
e 
3 Menirukan 
membaca nyaring 
dengan intonasi 
dan jeda sesuai 
model  
4 Membaca nyaring 
sendiri dengan 
lafal, intonasi, dan 
jeda yang baik dan 
benar 
descriptive/proced
ure dengan baik 
dan benar.  
 
Uji petik 
Membaca 
nyaring 
 
3. Read the following 
text loudly! 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect ) 
Tekun ( diligence )  
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SILABUS PEMBELAJARAN 
 
Sekolah : SMP N 3 Mojogedang 
Kelas : VII (tujuh) 
Mata Pelajaran : Bahasa Inggris 
Semester : 2 (dua) 
Standar Kompetensi :  12. Menulis 
Mengungkapkan makna dalam teks tulis fungsional dan esai pendek sangat sederhana berbentuk descriptive dan  
procedure untuk berinteraksi dengan lingkungan terdekat  
 
 
Kompetensi  
Dasar 
Materi 
Pembelajaran  
Kegiatan 
Pembelajaran 
Indikator Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
Waktu 
Sumber  
Belajar 
Teknik Bentuk 
 Instrumen 
Contoh 
Instrumen 
12.1 Mengungkapkan 
makna dalam teks 
tulis fungsional 
pendek sangat 
sederhana dengan 
menggunakan 
ragam bahasa 
tulis secara 
akurat, lancar dan 
berterima untuk 
berinteraksi 
dengan 
lingkungan 
terdekat 
1. Teks fungsional 
     Instruksi 
     Daftar barang 
     Pengumuman 
     Ucapan selamat 
2. Kosakata terkait  
    tema / jenis teks. 
3. Ciri kebahasaan  
    teks fungsional. 
4. Tanda Baca 
5. Spelling 
 
 
 
1. Tanya jawab 
yang berkaitan 
dengan materi 
2. Membahas dan 
mengembangkan 
kosakata dan 
tata bahasa: 
noun, noun 
phrase, adj, verb, 
adverb, simple Pr 
tense, imperative 
3. Membuat frasa, 
kalimat sesuai 
dengan materi 
4. Membahas 
struktur atau ciri-
ciri teks tulis 
fungsional 
pendek 
5. Membuat teks 
 Menulis teks  
       fungsional    
       pendek  
       berbentuk : 
- Instruksi 
- Daftar barang 
- Pengumuman 
- Ucapan     
  Selamat 
 
 Menulis kalimat         
sederhana 
Test tulis 
 
Tes tulis 
 
 
Penugasan 
Melengkapi 
Menyusun 
kata acak 
 
Esai bebas 
 
 
 
Tugas 
rumah 
1. Complete the 
sentences 
 
2. Rearrange the words 
into    
     good sentences 
 
3. Write down your own  
    shopping list based 
on the     
    situation given. 
 
4. Write down list of 
instructions   
    to be on time to 
school 
 
5.Write a greeting card 
4x40 
 menit 
 
 
 
- Buku teks 
 
- Alat peraga 
 
- Tempat-
tempat 
umum yang 
ada teks 
fungsional 
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tulis fungsional 
pendek 
terpimpin 
ataudengan 
teman 
6. Membuat teks 
tulis fungsional 
pendek sendiri 
dengan bebas 
 
to your  
   friend on his/her 
birthday 
 
Listen and make a draft 
of retelling 
descriptive/procedure 
text 
 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect ) 
Tekun ( diligence )  
Tanggung jawab ( responsibility ) 
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Kompetensi  
Dasar 
Materi 
Pembelajaran  
Kegiatan Pembelajaran 
Indikator Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
Waktu 
Sumber  
Belajar 
Teknik Bentuk 
 Instrumen 
Contoh 
Instrumen 
 12.2 Mengungkapkan 
makna dan 
langkah retorika 
dalam esai 
pendek sangat 
sederhana 
dengan 
menggunakan 
ragam bahasa 
tulis secara 
akurat, lancar dan 
berterima untuk 
berinteraksi 
dengan 
lingkunguan 
terdekat dalam 
teks berbentuk 
descriptive/ 
procedure 
 
 Teks monolog 
berbentuk 
 
 Descriptive / 
procedure 
 
 Unsur bahasa 
terkait teks. 
 
 Langkah retorika 
terkait teks. 
 
 Spelling 
 
 Tanda baca 
 
 
 
1. Mendengarkan dan 
merespon introduction 
tentang penulisan teks 
monolog deskriptif / 
prosedur. 
2. Memperhatikan 
penjelasan tentang 
kosakata dan 
tatabahasa yang 
berkaitan dengan 
penulisan teks monolog 
deskriptif / prosedur 
3. Memperhatikan dan 
membaca teks 
deskriptif / prosedur. 
4. Menulsi frasa-frasa, 
kalimat-kalimat yang 
diperlukan untuk 
menulis teks deskriptif 
/ prosedur. 
5. Menulis teks deskriptif 
/ prosedur dengan 
struktur teks yang 
benar. 
1. Melengkapi teks 
- descriptive  
- procedure 
 
2. Menyusun teks 
 
 
 
3. Menulis teks 
berbentuk 
- Descriptive/ 
   procedure 
 
 
 
 
 
 
 
 Tes tulis 
 
melengkapi 
 
 
 
 
menyusun 
teks 
 
 
Esai  
1. Complete the blank  
    spaces Correctly. 
 
 
 
2. Arrange the jumbled  
    sentences into a good    
    
descriptive/procedure 
text 
 
3. Write down  a simple    
    
descriptive/procedure 
text    
    based on the picture 
/   
    with your own words 
6x40  
menit 
 
 Buku teks 
 
 Alat peraga 
 
 Teks otentik 
 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect ) 
Tekun ( diligence )  
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Appendix 6 
THE STUDENTS’ IMPROVEMENT 
 
NO NAMA PRE 
TEST 
POST 
TEST 1 
POST 
TEST 2 
1 ADITYA 65 42 75 
2 ANGGUN 70 41 71 
3 ANISA 67 78 76 
4 APRINDA 68 62 74 
5 BADRIYAH 65 70 49 
6 BAGUS 70 76 81 
7 BAYU 69 60 79 
8 CHARLES 66 33 70 
9 DESI 68 59 77 
10 DIAN 66 72 78 
11 DIMAS 74 62 79 
12 EKA 68 63 78 
13 EKO 70 86 80 
14 ERIKA 65 72 77 
15 EVI 67 55 73 
16 FAUZIAH 67 35 72 
17 FERY 64 71 71 
18 FRENGKY 70 82 83 
19 GILANG 66 0 62 
20 HELMI 69 70 73 
21 IMAS 68 70 79 
22 IQBAL 74 79 65 
23 ISMIATI 70 54 73 
24 JULYAN 72 0 65 
25 LISTYA 69 44 71 
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26 MAHMUD 78 37 67 
27 MAUDY 67 51 64 
28 MUSTIKA 70 46 64 
29 RAHMAD 72 48 71 
30 RINA 75 48 82 
31 SAHRUL 77 52 70 
32 SANDHI 69 58 70 
33 SEVIANY 64 51 70 
34 YOSI 64 59 79 
35 YUSUP 70 66 54 
36 FANIRA 72 71 62 
 SUM 3050 2023 2584 
 AVERAGE 69,31 56,20 71,78 
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Appendix 6 
PHOTOS 
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